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A CHRISTMAS CAROL 
Plot


Stave 1
Marley’
s Ghost


Ebenezer Scrooge is at work in his counting house. Scrooge's turns 
down his nephew, Fred’s, invitation to his Christmas party & the 
request of two men who want money for charity. Scrooge is visited by 
the ghost of his dead partner, Jacob Marley, who tells Scrooge that, 
due to his own greedy life, he has to wander the  Earth wearing heavy 
chains. Marley tries to stop Scrooge from doing the same. He tells 
Scrooge that three spirits will visit him during the next three nights. 
Scrooge falls asleep.


Stave 2 
The 
First of 
the 
Three 
Spirits


He wakes and the Ghost of Christmas Past soon appears to him - they 
embark on a journey into Scrooge’s past. Invisible to those he watches, 
Scrooge revisits his childhood school days; his apprenticeship with a 
jolly merchant named Fezziwig, & his engagement to Belle, who leaves 
Scrooge as he loves money too much to love another human being. 
Scrooge sheds tears of regret before returning to his bed.


Stave 3 
The 
Second 
of The 
Three 
Spirits


Scrooge anticipates the second ghost, sitting up in bed waiting. He is 
surprised when no spirit arrives. Instead, he follows a light & finds 
himself in a transformed version of his own room. The Ghost of 
Christmas Present shows Scrooge Christmas as it happens that year.  
Scrooge sees the Cratchit family eat a tiny meal in their little home
;Bob Cratchit's crippled son, Tiny Tim, whose kindness & humility warm 
Scrooge's heart and Fred’s Christmas party. Toward the end of the day 
the ghost shows Scrooge two starved child-like figures; Ignorance & 
Want. He vanishes as Scrooge notices a dark, hooded figure coming.


Stave 4 
The 
Last of 
the 
Spirits


The Ghost of Christmas Yet to Come takes Scrooge through a sequence 
of scenes linked to an unnamed man's death. Scrooge is keen to learn 
the lesson. He begs to know the name of the dead man. He finds 
himself in a churchyard with the spirit pointing to a grave. Scrooge 
looks at the headstone & is shocked to read his own name. He is 
desperate to change his fate & promises to change his ways. He 
suddenly finds himself safely tucked in his bed.


Stave 5 
The End 
of It


Scrooge rushes out onto the street hoping to share his newfound 
Christmas spirit. He sends a turkey to the Cratchit house & goes to 
Fred's party. As the years go by, he continues to celebrate Christmas 
with all his heart. He treats Tiny Tim as if he were his own child, gives 
gifts for the poor & is kind, generous & warm.


Character


Ebenezer
Scrooge


Selfish business man who transforms into a charitable 
philanthropist


Fred Scrooge’s nephew, complete contrast to Scrooge. 
Represents Christmas spirit in human form; warm, 
good-natured.


Jacob Marley Scrooge’s dead business partner who returns as a ghost 
to warn Scrooge to change his ways


Bob Cratchit Scrooge’s clerk who has little money. Loves his family & 
is shown to be happy &morally upright.


Tiny Tim Bob’s poorly son whose story plays a part in inspiring 
Scrooge’s transformation.


Mrs Cratchit Bob’s wife – ideal wife & mother.


Ghost of 
Xmas Past


A thing of contradictions; a combination of young &old, 
winter & summer, white haired &unwrinkled. The light 
shining from its head is symbolic; memory, 
enlightenment, guidance


Ghost of Xmas 
Present


‘A Jolly giant who bore glowing torch’ – personifies 
everything that is generous & giving about Christmas 


Ghost of 
Xmas Yet to 
Come


The most ‘traditional’ spook; robed & hooded-
resembles the Grim Reaper. Accompanies Scrooge in
darkest part of story. 


Fezziwig Scrooge’s ex-employer. A role model for how 
employers should behave.


Belle A woman Scrooge was in love with who left him 
because of his greedy nature.


Fan Scrooge’s sister whom he has great affection for when 
visiting his past.


Vocabulary


Asyndetic/syndetic
lists


Allegory


Ambiguity


Antithesis


Contrast


Dickensian


Gothic


Grotesque


Morality Tale


Malthusian


Metaphor


Non-Chronological


Omniscient


Parable


Pathetic fallacy


Personification


Poverty


Philanthropist


Protagonist


Simile


Symbolism


Social Commentary


Supernatural


Virtuous


Victorian


Themes


Greed & generosity/ Poverty & wealth/ Redemption/ Social responsibility/ 
Christmas/ Family/ Capitalism/ Class/ Guilt/ The supernatural/ Isolation/ 
Free will /Youth & age


Context


Dickens’ biography
* The second of 8 children
* 1824 - Father sent to prison for bad debt. 
*Charles sent to work in a shoe blacking factory, a 
terrible time for him. 
* He used his childhood experiences in his writing 
& his sympathy for children in poverty & their 
families is prevalent.
* Dickens travelled extensively in Europe & 
America & spoke out against the Slave Trade – he 
was a champion of what we would call ‘human 
rights’ & his works have a strong moral undertone.


Victorian London – Throughout most of Dickens’ 
adult life the monarch was Queen Victoria. The 
Victorian Era was a time of change in many ways, 
driven by the changing economy in which there 
was less of a reliance on agriculture & a move into 
the Industrial Revolution (when goods changed 
from being made by hand to being made by 
machines in factories). Britain became a super 
power & the population, particularly in London, 
grew rapidly.


Malthus (a respected academic & economist) –
Dickens shows his disgust with the Malthusian 
principle that population will always grow faster 
than food & should be controlled by diseases & 
starvation.


Class inequality – In general Victorian Society was 
divided into classes; upper, middle, working class. 
The upper class were the ruling class & were 
afforded luxuries & everything you need to 
succeed in life, namely a good education & access 
to health care.


Childhood - The result of the expansion of 
manufacturing processes & the need for coal was 
child labor. Children as young as for worked 12-14 
hours per day, many dying of disease or being 
killed or maimed in accidents. 


The 1834 poor Law Amendment Act & The Work 
House – Introduced to reduce the cost of looking 
after the poor. After this, if people in poverty 
wanted help they had to go to the workhouse to 
get it. The poor were terrified about the prospect 
of the workhouse as the conditions were appalling. 
Dickens describes them in ‘Oliver Twist’


Ragged Schools – set up by well-meaning people 
for the poor in cities, offering free education. For 
many children this was the only education they 
received. The need for proper education was a 
priority for Dickens. After he visited one of these 
schools he wrote that the pupils were ‘abandoned 
of all help; speeding downwards towards 
destruction’


The Exam


Example Question: Starting with this extract, how does Dickens present 
Scrooge as an outsider to society?


Information: 45 minutes.  No choice of question.  One extract followed by two 
bullet points, looking at first the extract, then the whole novella.  You must 
learn your key quotes as you will NOT have a copy of the novella in the exam


A01- Demonstrate an understanding of the question & text, use quotations 
to evidence understanding.  (12 Marks)


A02- Carefully analyse the language & comment on the intended effect on 
the reader. Ensure that you include subject terminology.  Comment where 
you can on structure/form. (12 Marks)


A03- Show understanding of  19th century contextual information (6 Marks)


Be original/ be 


critical/ apply 


context not just 


mention it/ be sure 


to comment on 


linked themes


Stretch 
yourself


Exam steps


1. Write out your short-hand quotes (1 letter/1 word per quote)
2. Read & highlight extract question.  
3. Read & highlight extract. 
4. Write extract essay. 
5. Read & highlight whole-novel question.
6. Plan quotes. 
7. Write whole-novel essay.  


POINT/MINI-PLOT/SHORT QUOTE/DEVICE/EFFECT/CONTEXT


For example - Dickens presents Scrooge as outside society in his contrasted 
description of other key characters./In the time of the Cratchit’s grief at Tiny Tim’s 
death/Bob Cratchit regularly describes his family as, “we”.  /The simple repeated 
plural pronoun/implies such closeness, even in their bereavement, in fact maybe 
because of it they turn to one-another./  The Vicorians’ unswerving belief in the 
power of the family is illustrated as succinctly as in the famous Christmas portrait 
depicting Victoria and Albert with their children around their tree. 








Poem & 
Poet


Content
(Context in bold)


Ozymandias
Percy Shelley
1817


Narrator meets a traveller who tells him about a statue in the middle of the 
desert. The statue is of an ancient & cruel ruler from a past civilization – Pharaoh 
Ramesses II. The poem is about the temporary nature of power. Ultimately, 
power will fade, art cannot immortalise power & nature will be long-lasting. 


London
William Blake
1794


Narrator describes a walk around London & comments on the despair & misery 
that he sees. Blake was influenced by the French Revolution & wanted social & 
political equality. He wanted the people to rise up against the powerful ( church, 
monarchy) & in turn emancipate (liberate/free) themselves.


The Prelude: 
Stealing the boat
William 
Wordsworth 
1850


This is only an extract of the poem & is autobiographical. It is about an over 
confident narrator who finds a boat & takes it out on the lake. Although confident 
to begin with & enjoying the scenery, the narrator sees the mountain appear on 
the horizon & is overwhelmed with its size & power. It causes the narrator to 
retreat & change his view of nature, he now realises its power.  Wordsworth was 
a romantic poet (Romantics challenged people about they way they thought.  
They also saw the power of nature over mankind.)


My Last Duchess
Robert Browning
1842


A Duke is showing a visitor a portrait of his Duchess ( former wife) who is now 
dead. Whilst observing the painting he tells the visitor that the Duchess was 
flirtatious & displeased him. As he speaks we realise that the Duke is insanely 
jealous & probably had the Duchess killed. We learn at the end of the poem that 
the visitor has come to arrange the Duke’s next marriage & is representing the 
woman he is set to marry.  Poem based loosely on the  real Duke of Ferrara.


The Charge of the 
Light Brigade
Alfred Tennyson 
1854


A tribute to the British cavalry ( soldiers on horseback) who died during the 
Crimean War. Basically, the men were given an incorrect order to charge into 
battle & with swords, & meet the Russian enemy, who were armed with guns. 
The cavalry were defenceless- yet still fought bravely. 


Exposure
Wilfred Owen
1917-1978


An authentic poem based on Owens’ own experience on the front line. It was a 
horrendous winter & the men are subject not to enemy attacks but to the 
brutality of nature. Nature is personified as the main enemy & the men can only 
wait to die. It is an anti-war poem & stresses the insignificance of man compared 
to nature.  During the Somme, over 60,000 British soldiers died in one night. 


Storm on the 
Island
Seamus Heaney
1966


The narrator describes how a community are waiting to be hit by a storm. It is 
obvious that they have been hit before because of the landscape of the island 
(houses squat). The narrator starts off confident but as the storm hits the power 
of the storm creates feelings fear & trepidation..  Heaney grew up in a farming 
community in Ireland; much of his poetry uses agricultural/natural images. 


Bayonet Charge
Ted Hughes
1957


The poem focuses on a single solder’s experience of a charge towards enemy 
lines. It describes his thoughts & actions as he tries to stay alive. It is clear that 
the solder is not ready for the charge & could have been sleeping. The soldier 
fears for his life & the patriotic ideals that encouraged him to fight have gone.  
Hughes was  a former RAF serviceman & often look at man’s impact on nature. 


Remains
Simon Armitage
2008


Based on the account of a British soldier who served in Iraq, first published in a 
series of interviews by Channel 4 called ‘The Not Dead’. . A group of soldiers 
shoot a man who’s running away from a bank raid. His death is described in 
graphic detail & the soldier who is telling the story can’t get the death of the man 
out of his head. He didn’t know if the man was armed or not & the reader gets 
the impression that it was not an isolated incident. 


Poppies
Jane Weir
2009


A mother describes her son leaving home, seemingly to join the army. The poem 
is about the mother’s emotional reaction losing her son to the war. She fears for 
his safety & after he leaves her she goes to a familiar place that reminds her of 
him.  Weir is a textile artist as well as poet & textiles feature heavily here. 


War 
Photographer
Carol Ann Duffy
1985


A war photographer is in his darkroom, developing pictures that he has taken in 
different warzones. As the pictures develop he recalls the death of one man & 
remembers the cries of his wife. The photographer contrasts his experiences to 
rural England & focuses on people who do not seem to care about war torn 
places.  Duffy was inspired to write this poem by her friendship with a 
photojournalist. 


Themes


Power of Nature: Ozymandias, The 
Prelude, Exposure, Storm on the Island, 
Tissue & Kamikaze.


Power of humans: Ozymandias, London, 
My Last Duchess, Tissue, Checking Out Me 
History. 


Effects of conflict: The Charge of the Light 
Brigade, Exposure, Bayonet Charge, 
Remains, Poppies, War Photographer, 
Kamikaze. 


Reality & brutality of conflict: The Charge 
of the Light Brigade, Exposure, Bayonet 
Charge, Remains, War Photographer.


Loss & Absence: London, Exposure, 
Poppies, The Emigree, Kamikaze. 


Memory: The Prelude, My last Duchess, 
Remains, Poppies, War Photographer, The 
Emigree, Kamikaze.


Place: London, The Prelude, The Emigree, 
Kamikaze. 


Identity: My Last Duchess, The Charge of 
the Light Brigade, Poppies, Tissue, The 
Emigree, Kamikaze, Checking Out Me 
History.


Individual Experiences: London, The 
Prelude, Bayonet Charge, Remains, 
Poppies, War Photographer, The Emigree, 
Kamikaze. 


Bravery: Exposure, Bayonet Charge, The 
Charge of the Light Brigade.


Poem 
& 
Poet


About 


Tissue 
Imtiaz
Dharker
2006


The poem uses tissue as an extended metaphor for life.  She 
describes how life, like tissue is fragile. However, she also 
discusses some of the literal uses of paper that are 
intertwined with our lives, such as recording names in the 
Koran- She then goes onto to discuss how we are made from 
tissue ( living tissue which is our skin) emphasising that life is 
fragile.  Dharker has Pakistani origins & was raised in 
Glasgow.  Many of her poems looks at issues of identify. 


The 
Emigrée


Carol 
Rumens
1993


The speaker speaks about a city that she left as a child. The 
speaker has a purely positive view of the city. The city she 
recalls has since changed, perhaps it was scene of conflict, 
however, she still protects the memory of her city. The city 
may not be a real place but represent a time, emotion -
perhaps the speaker’s childhood. According to Ben Wilkinson 
(critic), Rumens has a ‘fascination with elsewhere.’


Kamikaze
Beatrice 
Garland
2013


Kamikaze is the unofficial name given to Japanese pilots 
who were send on a suicide mission. The mission was 
considered one of honour but this poem is about a pilot who 
aborted the mission. Hi daughter imagines that her father was 
reminded of his childhood & the beauty of nature & life whilst 
on the mission.  When he returned home he was shunned.


Checking 
Out Me 
History
John Agard
2007


The narrator discusses his identity & emphasises how identity 
is closely linked to history & understanding your own history. 
In school he was taught British history & not about his 
Caribbean roots to which he feels resentful. He mocks some 
of the pointless things he was taught & contrasts the 
nonsense topics with admirable black figures. 


Assessment Objectives


A01- Demonstrate an 
understanding of the question 
& poems, use quotations to 
evidence understanding. 
Ensure comparisons are made 
between poems & made 
throughout your response.
12 marks available 


A02- Carefully analyse the 
language used by the poet & 
comment on the intended 
effect on the reader. Ensure 
that you include subject 
terminology in your response.  
Comment where you can on 
structure/form
12 marks available


A03- Show understanding of
the relationships between 
poems & acknowledge the 
contexts ( time) in which they 
were written & think about 
how this aids your 
understanding
6 marks available.


Subject
Terminology


Alliteration
Assonance
Autobiographical
Authentic
Blank verse
Caesura (plural 
caesurae)
Colloquial language
Dramatic 
monologue
Emotive
Enjambment
Euphemism
First person
Free verse
Half rhymes
Iambic pentameter
Imagery
In medias res
Internal rhyme 
Irony
Juxtaposition
Layout
Metaphor
Monologue
Mood
Narrative
Onomatopoeia
Anaphora
Oxymoron
Personification
Sonnet
Phonetic spellings
Plosive
Rhetoric
Rhetorical question
Rhyming scheme 
Rhyming couplet
Rhythm
Sibilance
Simile
Stanza
Verse
Symbolism
Voice
Third person
Tone
Volta
Epic poem
Cliché
Hyperbole
Semantic field
Poet
Persona
Chorus
Narrative
Syllable
Repetition


The Exam


Example question: 
Compare the ways poets 
present ideas about nature in 
‘Exposure’ & in one other poem 
from the Power & Conflict 
cluster. 


INFO
45 minutes
1 task only- no choice of 
question
1 poem printed


Actions:
Step 1: Read & highlight the key 
words of question
Step 2: Decide on one poem to 
compare to
Step 3: Write quotes you want 
to use from your chosen poem 
& connect them to quotes from 
the  printed poem.
Step 4: Write the essay: 
intro/PEE on one poem –
connective- PEE on next poem/
Repeat 
Step 6: Conclusion


Comparing 
connectives


Contrasting 
connectives


Likewise
In the same way
Similarly
Equally 
Likewise
As with


However
Whereas
On the other hand
Conversely
Alternatively
Although


Be original, develop your own interpretations;


Be critical, give your own justified  opinions;


Develop your ideas on context- what effect does 


have on the poem & your understanding?


Key Terms Themes


Stretch yourself


POWER & CONFLICT POETRY 


The Exam Assessment 
Objectives


Comparing 
Connectives


Contrasting 
connectives








Dr Jekyll & Mr Hyde 
Plot


1 The Story of 
the Door


Passing a strange-looking door whilst out for a walk, Enfield tells 
Utterson about incident involving a man (Hyde) trampling on a 
young girl. The man paid the girl compensation. Enfield says the 
man had a key to the door (which leads to Dr Jekyll’s laboratory)


2 Search for 
Hyde


Utterson looks at Dr Jekyll’s will and discovers that he has left his 
possessions to Mr Hyde in the event of his disappearance. Utterson 
watches the door and sees Hyde unlock it, then goes to warn Jekyll. 
Jekyll isn’t in, but Poole tells him that the servants have been told 
to obey Hyde.


3 Dr Jekyll was 
Quite at Ease


Two weeks later, Utterson goes to a dinner party at Jekyll’s house 
and tells him about his concerns. Jekyll laughs off his worries.


4 The Carew 
Murder Case


Nearly a year later, an elderly gentleman is murdered in the street 
by Hyde. A letter to Utterson is found on the body. Utterson 
recognises the murder weapon has a broken walking cane of 
Jekyll’s. He takes the police to Jekyll’s house to find Hyde, but are 
told he hasn’t been there for two months. They find the other half 
of the cane and signs of a quick exit.


5 Incident of 
the Letter


Utterson goes to Jekyll’s house and finds him ‘looking deadly sick’. 
He asks about Hyde but Jekyll shows him a letter that says he 
won’t be back. Utterson believes the letter has been forged by 
Jekyll to cover for Hyde.


6 Remarkable 
Incident of Dr
Lanyon


Hyde has disappeared and Jekyll seems more happy and sociable 
until a sudden depression strikes him. Utterson visits Dr Lanyon on 
his death-bed, who hints that Jekyll is the cause of his illness. 
Utterson writes to Jekyll and receives a reply that suggests he is 
has fallen ‘under a dark influence’. Lanyon dies and leaves a note 
for Utterson to open after the death or disappearance of Jekyll. 
Utterson tries to revisit Jekyll but is told by Poole that he is living in 
isolation.


7 Incident at
the Window


Utterson and Enfield are out for walk and pass Jekyll’s window, 
where they see him confined like a prisoner. Utterson calls out and 
Jekyll’s face has a look of ‘abject terror and despair’. Shocked, 
Utterson and Enfield leave.


8 The Last 
Night


Poole visits Utterson and asks him to come to Jekyll’s house. The 
door to the laboratory is locked and the voice inside sounds like 
Hyde. Poole says that the voice has been asking for days for a 
chemical to be brought, but has rejected it each time as it is not 
pure. They break down the door and find a twitching body with a 
vial in its hands. There is also a will which leaves everything to 
Utterson and a package containing Jekyll’s confession and a letter 
asking Utterson to read Lanyon’s letter. 


9 Dr Lanyon’s 
Narrative


The contents of Lanyon’s letter tells of how he received a letter 
from Jekyll asking him to collect chemicals, a vial and notebook 
from Jekyll’s laboratory and give it to a man who would call at 
midnight. A grotesque man arrives and drinks the potion which 
transforms him into Jekyll, causing Lanyon to fall ill.


10 Henry 
Jekyll’s Full 
Statement of 
the Case


Jekyll tells the story of how he turned into Hyde. It began as a 
scientific investigation into the duality of human nature and an 
attempt to destroy his ‘darker self’. Eventually he became addicted 
to being Hyde, who increasingly took over and destroyed him.


Character


Dr Henry Jekyll A doctor and experimental scientist who is both 
wealthy and respectable.


Mr Edward Hyde A small, violent and unpleasant-looking man; an 
unrepentant criminal.


Gabriel Utterson A calm and rational lawyer and friend of Jekyll.


Dr Hastie Lanyon A conventional and respectable doctor and 
former friend of Jekyll.


Richard Enfield A distant relative of Utterson and well-known 
man about town.


Poole Jekyll’s manservant.


Sir Danvers 
Carew


A distinguished gentlemen who is beaten to 
death by Hyde.


Mr Guest Utterson’s secretary and handwriting expert.


Vocabulary


aberration


abhorrent


allegory


allusion


anxiety


atavism


consciousness


debased


degenerate


depraved


duality


duplicity


epistolary


ethics


eugenics


feral


genre


metamorphosis


perversion


professional


respectability


restraint


savage


subconscious


suppression


supernatural


unorthodox


Victorian


Themes


The duality of 
human nature


Science and the 
unexplained


The 
supernatural


Reputation


Rationality


Urban terror


Secrecy and 
silence


Addiction


Context


Fin-de-siècle fears – at the end of the 19th


century, there were growing fears about: 
migration and the threats of disease; 
sexuality and promiscuity; moral 
degeneration and decadence.


Victorian values – from the 1850s to the 
turn of the century, British society 
outwardly displayed values of sexual 
restraint, low tolerance of crime, religious 
morality and a strict social code of conduct.


The implications of Darwinism and 
evolution haunted Victorian society. The 
idea that humans evolved from apes and 
amphibians led to worries about our lineage 
and about humanity’s reversion to these 
primitive states.


Physiognomy – Italian criminologist Cesare 
Lombroso (1835-1909) theorised that the 
‘born criminal’ could be recognised by 
physical characteristics, such as 
asymmetrical facial features, long arms or a 
sloping forehead.


Victorian London – the population of 1 
million in 1800 to 6.7 million in 1900, with a 
huge numbers migrating from Europe. It 
became the biggest city in the world and a 
global capital for politics, finance and trade. 
The city grew wealthy.


Urban terror – as London grew wealthy, so 
poverty in the city also grew. The 
overcrowded city became rife with crime. 
The crowd as something that could hide 
sinister individuals became a trope of 
Gothic and detective literature.


Robert Louis Stevenson was born and raised 
in Edinburgh, giving him the dual identity of 
being both Scottish and British. Edinburgh 
was a city of two sides - he was raised in the 
wealthy New Town area, but spent his 
youth exploring the darker, more sinister 
side of town.


Deacon Brodie – a respectable member of 
Edinburgh’s society and town councilor, 
William Brodie lead a secret life as a 
burglar, womaniser and gambler. He was 
hanged in 1788 for his crimes. As a youth, 
Stevenson wrote a play about him.


The Exam


Example Question: Starting with this extract, 
how does Stevenson present Mr Hyde as a 
frightening outsider?


Information: 45 minutes.  No choice of question.  
One extract followed by two bullet points, 
looking at first the extract, then the whole 
novella.  You must learn your key quotes as you 
will NOT have a copy of the novella in the exam. 


A01- Demonstrate an understanding of the 
question and text, use quotations to evidence 
understanding.  (12 Marks)


A02- Carefully analyse the language used by the 
writer and comment on the intended effect on 
the reader. Ensure that you include subject 
terminology in your response.  Comment where 
you can on structure/form. (12 Marks)


A03- Show understanding of  19th century 
contextual information, in particular knowledge 
of Victorian London and the gothic genre. (6 
Marks)


Be original, develop your own interpretations;


Be critical, give your own justified  opinions;


Get to grips with context- what effect does have on the novel & 


your understanding – consider  its application not just existence. 


Be sure to comment on how it relates to the themes. 


Stretch yourself








LOVE AND RELATIONSHIPS POETRY 


Poem & 
Poet


Content and Context
(Context in bold)


When We Two 
Parted - 1816
Lord Byron


Narrator recalls the day he and his lover parted. Although the poem 
was published in 1816, Byron claimed to have written it in 1808 to 
conceal the identity of the woman in the poem, who was married –
Byron was notorious for his scandalous affairs. 


Love’s Philosophy 
– 1820
Percy Bysshe 
Shelley


A poem about unrequited love. Shelley was a Romantic poet –
Romanticism was an artistic and literary movement in the 18th and 
19th centuries which put emphasis on emotion and nature. 


Porphyria’s Lover 
– 1836
Robert Browning 


In this dramatic monologue the speaker seems upset with his lover. 
However, he decides she belongs to him so he strangles her with her 
own hair. A feminist reading of this poem might suggest that the 
speaker sees himself as weak as he’s dependent on his lover. 


Sonnet 29 - 1845
Elizabeth Barrett 
Browning 


In this sonnet the speaker tells her lover how much she thinks about 
him when they’re not together. She wants to be with him rather than 
just thinking about him. The poem is actually addressed to Barrett’s 
husband to whom she wrote 44 sonnets and 500 letters during their 
courtship. 


Neutral Tones –
1867
Thomas Hardy 


Speaker does not reach a conclusion over who was to blame for the 
end of the relationship. Much of Hardy’s work is regarded as 
pessimistic and bleak. ‘…during their brief transit through this sorry 
world…’ Hardy on marriage. 


Letters from 
Yorkshire – 2002 
Maura Dooley 


Narrator reflects on the different lives that she and the man that 
writes to her lead. Feeling connected to someone spiritually was 
important for Dooley who was living at a time when communication 
wasn’t as easy as it today. 


The Farmer’s 
Bride – 1912 
Charlotte Mew


In this dramatic monologue the relationship between farmer and 
bride has gone wrong. Mew was thought to have been homosexual 
at a time it was illegal and considered an illness. 


Walking Away –
1962 
Cecil Day-Lewis


This poem is dedicated to Lewis’ son. A father is still deeply affected 
by a memory of his son from 18 years ago. The poem is about 
children experiencing independence and the need for parents to let 
go. 


Eden Rock – 1988
Charles Causley 


Narrator imagines an idyllic scene in which his parents are both young 
again. Causley’s father died when he was just 7 years of age and he 
nursed his mother for 6 years before she died. 


Follower – 1966
Seamus Heaney 


Narrator describes his father’s expert ploughing. As a boy he greatly 
admired his father’s skill but now older, the relationship has been 
reversed. Heaney actually grew up on his father’s farm as a child. 


Mother, any 
distance – 1993
Simon Armitage 


This poem is loosely based on the sonnet form and explores the 
emotional connection of mother and child. The changing nature of 
parent-child relationships is explored by Armitage. 


Themes


Romantic Love – When We Two Parted, 
Love’s Philosophy, Porphyria’s Lover, 
Sonnet 29, Neutral Tones, The Farmer’s 
Bride, Winter Swans & Singh Song. 


Family Relationships – Walking Away; 
Letters From Yorkshire; Eden Rock;
Follower; Mother, Any Distance; Before 
You Were Mine; Singh Song & Climbing My 
Grandfather. 


Distance – When We Two Parted; Sonnet 
29; Neutral Tones; The Farmer’s Bride; 
Walking Away; Letters From Yorkshire; 
Eden Rock; Mother, Any Distance; Winter 
Swans.


Desire and Longing – Love’s Philosophy, 
Porphyria’s Lover, Sonnet 29, The Farmer’s 
Bride, Letter’s From Yorkshire, Follower & 
Before You Were Mine. 


Getting Older – Walking Away; Follower; 
Mother, Any Distance; Before You Were 
Mine & Climbing My Grandfather. 


Death – When We Two Parted, Porphyria’s 
Lover, Neutral Tones & Eden Rock. 


Memory – When We Two Parted, Neutral 
Tones, Walking Away, Eden Rock, Follower 
& Before You Were Mine. 


Nature – Love’s Philosophy, Sonnet 29, 
Neutral Tones, The Farmer’s Bride, Letters 
From Yorkshire, Follower, Winter Swans & 
Climbing My Grandfather. 


Poem & 
Poet


Content and Context
(Context in bold)


Before You 
Were Mine –
1993
Carol Ann Duffy 


Narrator is looking at a photograph of her 
mother and imagining her when she was 
younger. The poem is about Duffy’s mother; 
Duffy is looking at the predetermined and 
inescapable roles of women. 


Winter Swans –
2005
Owen Sheers


A couple’s love is confirmed by the sight of 
swans on a lake. The poem comes from a 
collection entitled ‘Skirrid Hill’. Skirrid in 
Welsh means divorce or separation. 


Singh Song –
2007
Daljit Nagra


The narrator talks about his life working in his 
father’s shop. He neglects his shop duties as he 
would rather be spending time with his new 
wife. In the early 1980s, Nagra’s family moved 
to Sheffield, opening a corner shop. 


Climbing My 
Grandfather –
2000 
Andrew 
Waterhouse


The narrator imagines himself climbing his 
grandfather, using the extended metaphor of 
himself as a climber and his grandfather as a 
mountain. Andrew Waterhouse was a keen 
environmental campaigner. His interest in the 
natural world is reflected in the poem.


A01- Demonstrate an 
understanding of the 
question & poems, use 
quotations to evidence 
understanding. Ensure 
comparisons are made 
between poems & made 
throughout your response.
12 marks available 


A02- Carefully analyse the 
language used by the poet & 
comment on the intended 
effect on the reader. Ensure 
that you include subject 
terminology in your 
response.  Comment where 
you can on structure/form
12 marks available


A03- Show understanding of
the relationships between 
poems & acknowledge the 
contexts ( time) in which they 
were written & think about 
how this aids your 
understanding
6 marks available.


Subject
Terminology


Active verbs
Allegorical
Alliteration
Ambiguity
Assonance
Asymmetrical 
rhyme scheme
Caesura
Cyclical structure
Dramatic 
monologue
Enjambment
Feminine rhyme 
First person
Form
Free verse
Fricative
Half-rhymes
Hyperbole
Iambic pentameter
Iambic tetrameter
Imagery
Internal rhyme
Irony
Juxtaposition
Language
Layout
Masculine rhyme
Metaphor
Monologue
Monosyllable
Mood
Narrative
Narrator
Onomatopoeia
Oxymoron
Pathetic fallacy
Personification
Petrarchan sonnet
Plosive
Pronouns
Quatrains
Repetition
Rhetorical question
Rhyme scheme
Rhyming couplet
Rhythm
Semantic field
Sibilance
Simile
Sonnet
Stanza
Structure
Syllable
Symbolism
Tercets
Third person
Tone
Voice 
Volta 


Example question: 
Compare how poets present 
the loss of love in ‘……….’ 
and one in one other poem
from ‘Love and 
Relationships’. 


INFO
45 minutes
1 task only- no choice of 
question
1 poem printed


Actions:
Step 1: Read & highlight the 
key words of question
Step 2: Decide on one poem 
to compare to
Step 3: Write quotes you 
want to use from your 
chosen poem & connect 
them to quotes from the  
printed poem.
Step 4: Write the essay: 
intro/PEE on one poem –
connective- PEE on next 
poem/Repeat 
Step 6: Conclusion


Comparing 
connectives


Contrasting 
connectives


Likewise
In the same way
Similarly
Equally 
Likewise
As with


However
Whereas
On the other hand
Conversely
Alternatively
Although


Be original, develop your own interpretations;


Be critical, give your own justified  opinions;


Develop your ideas on context- what effect does 


have on the poem & your understanding?


Key Terms Themes


Stretch yourself


The Exam Assessment 
Objectives


Comparing 
Connectives


Contrasting 
connectives








MACBETH 
Plot


Act 1 Macbeth and Banquo meet witches who give them 


predictions. Cawdor executed. Lady Macbeth reads 


letter. She taunts Macbeth and Duncan arrives. 
Act 2 Macbeth sees a dagger reflecting his doubts about 


the murder- but kills Duncan with Lady Macbeth’s 


help. Malcolm flees and Macbeth chosen to be king.
Act 3 Banquo suspects Macbeth – Macbeth murders 


Banquo but his son Fleance escapes. Macbeth sees 


Banquo’s ghost.
Act 4 Witches second predictions. Macbeth orders the 


killing of Macduff’s family. Macduff and Malcolm 


agree to invade Scotland.


Act 5


Lady Macbeth’s mental state deteriorates eventually 


committing suicide. Malcolm’s army invades through 


Burnham wood and eventually Macbeth killed by 


Macduff. Malcolm is proclaimed king.
Lines per 


character


Macbeth 715     Lady Macbeth 259      Malcolm  211


Macduff 180      Ross 135                        Banquo 113


Character


Macbeth


A loyal warrior who becomes 
duplicitous as he becomes obsessed 
with the witches’ prophecies of power 


Lady
Macbeth


Macbeth’s wife who drives his ambition 
in the beginning but loses her control 
by the end. 


Banquo
Macbeth’s close friend and ally who 
also receives prophecies from the 
witches 


Fleance Banquo’s son


Duncan
King of


Scotland


Portrayed as a strong and respected 
leader at the start of the play.


Macduff
A brave warrior who is loyal to Duncan 
and is consistently suspicious of 
Macbeth.


Malcolm
Duncan’s son and next in line to the 
throne.


The Three 
Witches


(Weird Sisters) – Portrayed as forces of 
nature who seem to know the future (is 
this true?) They fascinate Macbeth. 


Vocabulary


Meter


Blank verse


Rhymed verse


Prose


Iambic pentameter


Trochaic Tetrameter


Heroic couplets


soliloquy


Dramatic irony


Concealment


Gender


Stichomythia


Tragedy


Hamartia


Prophecy


Imagery


Symbols


Metaphor


Regicide


Themes


Ambition Children Natural world


Kingship Blood Gender


Fate and free will Sleep Light/dark


Appearance and reality Visions Manhood


Context


Macbeth is loosely based on true events 
in feudal Scotland in the 11th Century 
and would have been known to King 
James. King James inherited the throne 
through his ancestors Banquo and 
Fleance who appear in the play.


This violent period in Scotland’s history 
ended with stronger links with England 
much like the union of the crowns that 
took place when King James became King 
of England as well as Scotland.


King James was fascinated by witchcraft
and it is likely that the witches were 
included to please him as Shakespare
wanted his approval.


King James also believed in The Divine 
Right of Kings meaning that any attempt 
to depose a king went directly against 
God and would be judged harshly. This is 
reflected in Macbeth’s failure as a king.


Both King James’ parents were killed in 
politically motivated moves to secure 
power and an attempt was made on his 
life through the gunpowder plot. 
Shakespeare echoes this interest in 
usurpation in the murders in the play.


There is a direct reference to King James 
in the play in Act 4 Scene 1 when 
Macbeth sees a vision of kings stemming 
from Banquo’s sons


Assessment Objectives


AO1


12 


marks


Read, understand and respond to texts. Students should be able to:


• maintain a critical style and develop an informed personal 


response


• use textual references, and quotations, to support and 


illustrate  interpretations.


AO2


12 


marks


Analyse the language, form and structure used by a writer to create 


meanings and effects, using relevant subject terminology where 


appropriate.


AO3


6 


marks


Show understanding of the relationships between texts and the 


contexts in which they were written.


AO4


4 


marks


Use a range of vocabulary and sentence structures for clarity, 


purpose and effect, with accurate spelling and punctuation.


How far is lady Macbeth portrayed as a strong and 


manipulative woman in this soliloquy? (Act 1 Scene 5 


lines 12-27)


Lady Macbeth is contemplating the predictions Macbeth 


revealed in his letter in the previous scene. She echoes the 


words of the witches linking her directly with the 


supernatural world and evil. Although she acknowledges he 


has achieved two of the predictions, she fears his “nature is 


too full of the milk of human kindness”. The intensifier “too” 


implies that she believes this is an element of his character 


that will prevent him killing Duncan. The reference to milk 


and its goodness is in direct contrast to the “bitter gall” she 


wanted to turn her nurturing milk into.  She knows his 


weakness but also how to manipulate him. She knows “he 


is not without ambition” but doesn’t have the evil “illness” 


with which he will be able to see through the murder. The 


reference to illness foreshadows the inevitable 


consequence of their actions.


Stretch
yourself


 Whilst analysing 
the extract, 
quickly refer out 
to other parts of 
the play.


 Watch different
performances of 
key scenes to 
provide you 
with 
‘ammunition’ 
when discussing 
form.


Form


Shakespeare uses soliloquy to allow the 


characters to communicate their true 


thoughts to the audience.


Macbeth is one of Shakespeare’s 


Tragedies and follows specific 


conventions. The climax must end in a 


tremendous catastrophe involving the 


death of the main character; the 


character’s death is caused by their own 


flaw(s) (hamartia); the character has 


something the audience can identify with 


which outweighs their flaws so we care 


about them.







Macbeth Sample Exam Question Exemplar response


Lady Macbeth describes Duncan’s entrance as ‘fatal’ straight after hearing he 


will be coming to her castle, which shows power because she is capable of 


making instant decisions. Lady Macbeth’s language in this extract suggests 


that she is calling for power from evil spirits to help give her strength to carry 


out the murder of Duncan. She wants to get rid of her feminine side: ‘unsex me 


here’ – which suggests that she sees being a woman as weak, also shown with 


‘come to my woman’s breasts and take my milk For gall’. It is as if she thinks 


that she will only be able to carry out he act if her female side is replaced with 


‘gall’ (poison). On the one hand Shakespeare might be showing her to be a 


powerful woman, capable of selling her soul to the ‘dunnest smoke of hell’ in 


order to get what she wants. However it could also suggest that she isn’t 


powerful at all and knows that her female weakness has to be destroyed in 


order to give her the strength to do what needs to be done.


The fact that Lady Macbeth is destroyed by guilt and remorse shows that this 


second interpretation of this speech is closer to the truth. Straight after the 


murder she is nervous and jumpy: ‘hark/peace’, and has to drink the wine 


meant for the guards to keep herself strong. She gets angry with Macbeth 


when he is too shocked and frightened to act, and takes the daggers back to 


Duncan’s room herself. However, she also says that she couldn’t murder 


Duncan herself because he reminded her of her father, which might suggest 


that she isn’t as cruel and heartless as she thinks she needs to be. By Act 3 


she has already been pushed aside by her husband, who tells her to be 


‘innocent of the knowledge’ of Banquo’s murder rather than his ‘partner in 


greatness’. Her power in her relationship has started to disappear. She is 


finally tormented so much by the murder of Duncan that she goes mad and 


kills herself. Perhaps Shakespeare is suggesting that Lady Macbeth is 


powerful in some ways but not others; she is determined and strong when she 


needs to be, but also feels that she has to completely get rid of her femaleness 


in order to be able to be strong in a man’s world.


Commentary


The opening sentence shows clear understanding of where this passage fits 


into the play. There is close focus on particular words/ phrases with 


explanation of possible meanings. Ideas about power are being considered 


and the student is developing a response to the question as they go, thinking 


about different interpretations of what Lady Macbeth says and how it fits into an 


interpretation of her in the play as a whole. There are some appropriate uses of 


direct reference from other parts of the play, used to support the student’s 


response to the play as a whole. Overall this response shows clear 


understanding of the demands of the task. The student deals well with both the 


extract and their knowledge of the whole play in order to demonstrate their 


response to ideas about Lady Macbeth as a powerful woman.








Plot


ACT 
1


In Italy, two noble families (the Montagues & Capulets) are feuding yet again. Romeo is in love with Rosaline, 
who rejects his love. As a result, he is depressed. To cure Romeo of his lovesickness, Benvolio persuades him to 
attend a masked ball at the Capulets, where he might see prettier girls and therefore forget about Rosaline. 
Romeo meets Juliet and they instantly fall in love with one another. Tybalt hears Romeo’s voice at the ball and 
is furious that a Montague has dared to attend.


ACT
2


Romeo stands beneath Juliet’s balcony. He sees Juliet leaning over the railing, hears her calling out his name & 
wishes that he wasn’t a Montague. He reveals his presence & they resolve, after a passionate exchange, to be 
married secretly. 


ACT 
3


Romeo returns from his recent marriage to Juliet and encounters Tybalt, who challenges Romeo to a duel. 
Unbeknownst to all present, Tybalt is now Romeo’s kinsman by marriage so Romeo refuses. Mercutio is livid 
with Romeo’s refusal and fights with Tybalt who underhandedly kills Mercutio. Furious by the death of his 
friend, Romeo kills Tybalt and takes shelter in the Friar’s cell.  The Prince exiles Romeo for his part in the fray.


ACT
4


In despair, Juliet seeks Friar Lawrence’s advice. He gives her a sleeping potion, which for a time will cause her 
to appear dead. Thus, on the day of her supposed marriage to Paris, she will be carried to the family vault. By 
the time she awakens, Romeo will be summoned to the vault and take her away to Mantua. 


ACT
5


The Friar’s letter fails to reach Romeo. When he hears of Juliet’s death, Romeo procures a deadly poison from 
an apothecary and secretly returns to Verona to say his last farewell to his deceased wife and die by her side. 
When Juliet awakens from her deep sleep, she realises Romeo’s error and kills herself with his dagger. The 
Capulets and Montague decide to reconcile as a result of the deaths of their children. 


Key Terms


Tragedy


Protagonist


Antagonist


Prologue


Monologue


Soliloquy


Sonnet form


Dramatic irony


Foreshadowing


Juxtaposition


Oxymoron


Iambic pentameter


Prose


Religious imagery


Metaphor


Simile


Plosives


Sibilance


Pun


Bawdy humour


Patriarchy


Key themes


CONFLICT: Conflict is one of the key driving forces in the play and it 
occurs between a range of characters: between warring households; 
within families; within friendship groups; and between members of 
the communities. This conflict results in violence; violence opens the 
play in scene one and it also concludes the play with the deaths of the 
two lovers.  It is worth noting that the motif of light vs dark is also 
linked to many of these themes. 


 violence & hate
 death, 
 secrecy
 family 
 youth vs age
 individual vs society/religion
 order vs chaos
 appearance vs reality


LOVE: The love Romeo and Juliet share is beautiful, passionate, 
exhilarating, transformative and they are willing to give everything for 
it. But it is also chaotic and destructive, bringing death to friends, 
family and to themselves. It is worth noting that the motif of light vs 
dark is also linked to many of these themes.


 conflict
 courtly love
 marriage
 sex
 youth. 


FATE: No matter how much they love each other or what plans they make, their struggles against fate only 
help fulfil it. But defeating or escaping fate is not the point. No one escapes fate. It is Romeo and Juliet's 
determination to struggle against fate in order to be together, whether in life or death, that shows the fiery 
passion of their love and which makes that love eternal. 


ROMEO AND JULIET (20% of whole English Lit GCSE )  - Context


Duelling and the concept of honour: Maintaining the honour of your family name was hugely important at the time. If 
you were challenged to a duel and you refused, you would be deemed a coward, thus damaging your honour and the 
status of your family. Most Elizabethan gentlemen carried swords in public and many did fight in the streets.


Courtly Love & cures for lovesickness: common in medieval literature where a knight was consumed with passion for an 
unattainable noblewoman; Romeo fits this perfectly. Elizabethan doctors saw unrequited love or desire as a disease, a 
type of melancholy sometimes called lovesickness. They tried various cures and sometimes sent patients to church to 
confess to a priest. They believed that if lovesickness was left untreated, it could lead to madness.


Role of women in a patriarchal society: Elizabethan England was a society controlled by men. Women were seen as the 
weaker sex & were expected to be meek & mild, and most importantly, obedient to their fathers & later their husbands. 


Arranged marriages: Marriages amongst the wealthy were arranged by parents in order to match or improve social 
standing. However, in practice, parents did try to choose someone their child liked and was happy to marry.  Secret 
marriages such as that between the young Romeo and Juliet would have been both illegal and shocking.


The Italian setting of the play: The play is set in Italy, which was known for its warring states. It is also a Catholic country; 
religion was extremely important and marriage vows were seen as sacred – once made, they could not be broken. 


Significant characters


Romeo A young Montague. Not interested in violence, only love. He’s passionate and sensitive yet also impulsive. 


Juliet A young Capulet. Naïve and sheltered at the beginning, develops into a strong character. Grounded. 


Friar 
Lawrence


Friend to both Romeo and Juliet. Civic-minded. Also expert with potions & herbs.


Nurse Like a mother to Juliet / confidante. Earthy/sexual. Often says inappropriate things.


Capulet Juliet’s father. Prudent and caring but can fly into rage if respect is lacking.


Mercutio Romeo’s close friend. Witty, bawdy, cynical and a hot-headed character.


Benvolio Romeo’s cousin. Tries to keep the peace and keep Romeo’s mind off of Rosaline.


Prince Leader of Verona, concerned with keeping order between the warring families. 


Tybalt Juliet’s cousin. Obsessed by family honour; quick to draw his sword. Hates Montagues. 


Assessment objectives


AO1
(40%)


Make an informed personal response using a critical style.
Use textual references, including quotations, to support and illustrate interpretations. 


AO2
(40%)


Analyse the language, form and structure used by a writer to create meanings and effects, 
using relevant subject terminology where appropriate. 


AO3
(20%)


Show understanding of the relationships between texts & the contexts in which they were 
written. 


AO4
(4 marks)


Use a range of vocabulary and sentence structures for clarity, purpose and effect, with 
accurate spelling and punctuation. 


The exam


 Firstly, highlight the key words in the question 
 Now read the extract and highlight good evidence to answer the 1st bullet point of your question (5 min)
 Write response to both bullet points:


 Intro: discuss the extract’s place in the play then go straight into analysing the extract (20 mins)
 Write 2 or 3 detailed PEELs for the second part of your question. (20 mins)
 Sum up how the writer presents…whatever the question asks. (5 mins)


Note: If you’re struggling with one of the bullet points, spend some more time on the bullet point you’re 
happy with.
 Check spellings, punctuation and vocab (5 mins)


Sample answer


Starting with this moment in the play (Act 3, Scene1), write about how Shakespeare presents conflict.


Through the use of dramatic irony, Shakespeare allows his audience to understand why Romeo “love[s]” 
Tybalt, whom Romeo now regards as family following his clandestine marriage to Juliet. However, an 
Elizabethan audience would be aware of the dishonour of refusing a challenge and would not be surprised at 
the hot-headed Mercutio’s desire to join the “fray” due to what he sees as Romeo’s “vile submission”. The 
sudden death of Mercutio’s lively character would come as a shock and his final pun when he refers to himself 
as a “grave man” would actually reinforce that shock rather than add humour; it illustrates the brutal reality of 
Romeo’s world, which is in stark contrast to the romantic world of the preceding marriage scene. The 
audience would now expect “grave” consequences and indeed there are: Mercutio’s death becomes the 
pivotal point in the play as a series of tragic events ensues, leading to the tragic climax. Mercutio’s repeated 
curse on “both [their] houses” would also remind the audience that it is the families’ “ancient grudge” that has 
ultimately led to his death. Such a dramatic scene could be staged in such a way as to convey its importance 
with perhaps the actors frozen in horror as Mercutio looks to the audience while delivering his final lines.


Stretch
yourself


 Whilst analysing the 
extract, quickly refer 
out to other parts of 
the play.


 Watch different
performances of key 
scenes to provide 
you with 
‘ammunition’ when 
discussing form.








UNSEEN POETRY
Example question and how to get top marks 


(20% of final English Literature GCSE)


Both unseen poems will be printed on the question paper. 
Q1 - In ‘To a Daughter Leaving Home’, how does the poet present 
the speaker’s feelings about her daughter? ( 24 marks)
Q2 - In both ‘Poem for My Sister’ and ‘To a Daughter Leaving Home’ 
the speakers describe feelings about watching someone they love 
grow up. What are the similarities and/or differences between the 
ways the poets present those feelings?  (8 marks)


AO1 
(Question
one  only)


 Critical, exploratory conceptualised response 
to task and text 


 Judicious use of precise references to support 
interpretation(s) 


AO2 
(Question 
one and two)


 Analysis of writer’s methods with subject 
terminology used judiciously 


 Exploration of effects of writer’s methods on 
reader 


POETRY DEVICES – FORM


Auto-biographical About the poet


Ballad Story poems– often 4 lines stanzas 


Blank verse Verse with no rhyme – usually 10 syllables


Dramatic 
monologue


A character speaks to the reader


Epic Tragic/heroic story poems


First person ‘I’


Free verse No regular rhyme/rhythm


Haiku 3 lines, syllables 5/7/5.  Often about nature


Lyrical Emotional and beautiful


Narrative A story


Ode Lyrical poem often addressed to one person


Phonetic spelling Written like it sounds


Rhetoric Persuasive


Sonnet 14 lines, ababcdcdefefgg, Often love poem


Shape poem Poem is in shape of the main subject


Third person He/she/they


Assessment
Objectives


AO1 - Read, 
understand and 
respond to texts. 
Students should be 
able to: 
maintain a critical style 
& develop an informed 
personal response plus 
use textual references, 
including quotations, 
to support & illustrate 
interpretations. 


A02 - Analyse the 
language, form and 
structure used by a 
writer to create 
meanings and effects, 
using relevant subject 
terminology where 
appropriate. 


The Exam


45 minutes – 2 tasks – no choice


Question one – 30 mins
Question two – 15 mins


Step one: read & highlight key words in 
question one


Step two: read the first poem at least 
twice & highlight devices


Step three: Write a mini-intro (what the 
poem is about) then as many PEE/PEAs 
as poss. – name devices /pick out words


Step four: read the second poem at least 
twice & highlight devices


Step five Write a mini-intro (what the 
main difference between the two poems 
is) then as many ‘PEE/ PEA/Compares’ as 
you can - name devices or pick out 
words.  Plus – use connectives: 
also/additionally/both/  whereas/ 
however/ meanwhile


Stretch yourself


Look for the deeper hidden meaning 
(sometimes a giant is an adult, or a nettle 
sting is a rejection from a  friend.)
Also look for subversion of a form.


POETRY DEVICES – LANGUAGE
(Devices in bold – for a pass)


Abstract An idea rather than a real thing


Alliteration Repeated first letter


Antagonist Evil main character


Assonance Repeated vowel sound


Authentic Seems genuine/truthful


Cliché Over-used phrase


Consonance Repeated consonant sound


Concrete A solid/real example 


Colloquial language Local/casual language


Emotive Makes you feel emotional


Euphemism
Alternative words to make something nasty sound 
okay


Extended metaphor A series of metaphors all relating to each other


Half rhyme Nearly rhymes


Hyperbole Exaggeration


Imagery Something  used to describe something else


Internal rhyme Rhyme that is on the same line


Irony Sarcasm


Metaphor Something is described as being something else


Mood Atmosphere


Onomatopoeia A verb sounds like what it does


Personification A non-human thing is given human qualities


Plosive Letters p/t/k/b/d/g


Protagonist Good main character


Question Asks something


Rhyme Words that sound the same


Semantic field Words that are about the same thing


Sibilance A repeated s sound


Simile
Something is described as being like/as 
something else to describe it


Symbol/ symbolism Something that represents something else


Tone/Voice Emotion


POETRY DEVICES – STRUCTURE


Chronological In order of time


Caesura A big break in the middle of a line


Enjambment A sentence runs over more than one line


Iambic pentameter 5 sets of weak/strong beats in a line


Juxtaposition Two opposites


Layout Position of lines/words on the page


Anaphora Repeated first few words at start of lines


Oxymoron Two opposite words next to each other


Rhyme scheme The organisation of the rhyme 


Rhyming couplet Two lines that rhyme next to each other


Rhythm The beat 


Stanza/Verse A paragraph in a poem


Volta The turning point of a poem


Repetition Something repeated


Don’t mix these 
words up


Poet/speaker/ 
narrator/persona/ 
writer/ character








WRITING NON-FICTION
Example question and how to get top marks


‘Homework has no value. Some students get it done for them; some don’t do 
it at all. Students should be relaxing in their free time.’  Write an article for a 
broadsheet newspaper in which you explain your point of view on this 
statement.    (24 marks for content and organisation  16 marks for accuracy) 
THIS UNIT AMOUNTS TO 25% OF GCSE RESULT


Content 


 Register is convincing and compelling for audience 
 Assuredly matched to purpose 
 Extensive and ambitious vocabulary with sustained 


crafting of linguistic devices 


Organisation


 Varied and inventive use of structural features 
 Writing is compelling, incorporating a range of 


convincing and complex ideas 
 Fluently linked paragraphs with seamlessly 


integrated discourse markers  


Technical 
accuracy


 Wide range of punctuation is used with a high level 
of accuracy


 Uses a full range of appropriate sentence forms for 
effect


 Uses Standard English consistently and 
appropriately with secure control of complex 
grammatical structures


 High level of accuracy in spelling, including 
ambitious vocabulary


 Extensive and ambitious use of vocabulary


Possible layouts/types of text/formats


Letter


the use of addresses & date
a formal mode of address e.g. Dear 
Sir/Madam or a named recipient 
effectively/fluently sequenced paragraphs
an appropriate mode of signing off: Yours 
sincerely/faithfully. 


Article


Broadsheet = formal/Local or tabloid = 
informal
a clear/apt/original title 
a strapline & subheadings
an introductory (overview) paragraph 
effectively/fluently sequenced paragraphs. 


Leaflet
(text 
only)


a clear/apt/original title 
organisational devices such as inventive 
subheadings or boxes 
bullet points 
effectively/fluently sequenced paragraphs. 


Speech
(text 
only)


a clear address to an audience 
effective/fluently linked sections to indicate 
sequence 
rhetorical indicators that an audience is 
being addressed 
a clear sign off e.g. ‘Thank you for listening’. 


Essay


an effective introduction and convincing 
conclusion 
effectively/fluently linked paragraphs to 
sequence a range of ideas. 


The Basics


Capital letters


Full stops


Question marks


Commas


Apostrophes


Consistent
tense


Ellipsis ....


Homophone
spellings


Connectives


Semi-colons


Colons


Vary sentence 
starts/lengths


Vary paragraph
lengths


Topic sentences


Assessment Objectives


AO5 - Communicate clearly, effectively and imaginatively, 
selecting and adapting tone, style and register for 
different forms, purposes and audiences. 


A05 - Organise information & ideas, using structural & 
grammatical features to support coherence & cohesion


A06 - Candidates must use a range of vocabulary and 
sentence structures for clarity, purpose and effect, with 
accurate spelling and punctuation. 


I AM A 
FORESTER


Imperative
verbs


Repetition


Address the 
reader


Emotive lang./ 
exaggeration


Modal verbs Statistics


Alliteration Triadic structure


Figurative lang. Expert opinion


Opinion Rhetorical q. 


Possible writing purposes   


Explain


Q - Explain what you think about.....
 Be factual
Give a balanced view (but not contradictory)
Use evidence to support your view
Use connectives of comparison
Write in 3rd or 1st person


Instruct/ 
Advice


Q - Advise the reader of the best way....
Be factual
Write in present tense
Use connectives 
Use technical terms
Write in 2nd person


Argue


Q - Argue the case for/against....
 Both sides of the argument
 Promote one side more than the other
 Counter arguments
 IAMAFORESTER


Persuade
Q - Persuade the writer of the statement that...
IAMAFORESTER
One-sided argument


Sentence
starts


Verb – Running
quickly, she ……


Adverb –
Darkly, the 
night sky….


Adjective – Red 
light filled the …


Preposition –
Down there,
all...


Connective –
However, his 
life…


The Exam


45 minutes – 1 task – no choice


Step one: read & highlight key words 
in question


Step two: Identify the PAT/PAF/PAL


Step three: Plan 6 -8 things you can 
include, then put them in order 
(Steps 1 to 3 = 10 mins)


Step four: Write it (Step 4 = 30 mins)


Step five (MOST IMPORTANT): Lip 
check (Step 5 = 5 minutes)


Stretch yourself


Take a bold standpoint: hook/tone/style.  Also consider 
cohesive devices: adverbials/pronouns/reference chains/ 
synonyms/rhetorical questions/discourse markers.


Audience 


An audience your age:
 Colloquial expressions and 


sayings and references to 
modern culture.


 Frequent use of direct address.
 Use of humour and sarcasm.
 Affronted conjunctions (So…)


An older audience:
 Keep it formal. BUT remember 


they’re not the Queen!  (One is 
outraged my good sir) 


 Avoid references to modern 
culture, humour and sarcasm.


 Avoid using contractions (do not 
instead of don’t)








60 mins (25% GCSE) – Two non-fiction texts – one from 19th Century & one from 20th/21st century.


QUESTION ONE
CHOOSE four true or false statements 
from a list of 8.  


 4 marks = 5 mins (4 boxes shaded)
Named lines
 AO1 – find & inference


BEFORE YOU BEGIN 
LOOK AT THE SUMMARY INFORMATION ABOUT BOTH TEXTS – THEY GIVE YOU CLUES.
ALSO FIGURE OUT THE PAT/PAF/PAL OF BOTH TEXTS – THEY ALSO GIVE YOU CLUES.


 Only look at lines named in question to in order to find answers. 
 Only shade 4 boxes (1 box = 1 mark) - this is not a trick question – it is easy. 
 Follow the instruction on the paper if you shade the wrong box. 


QUESTION TWO 
Write a SUMMARY of the DIFFERNCES 
between Source A and B


8 marks = 10mins  
 Two texts
AO1 – summarise differences


 Read and highlight key words in the question
 Start mini essay with an overview sentence  stating main difference then several examples of 


differences using short quotes and stating specific effects.  Don’t forget to use connectives of 
difference and also name the difference. 


 E.g. “Firstly, the differences between Eddie and Henry are vast as Henry’s experience of school 
is much harsher than Eddie’s; we can see this when Henry complains about not being able to 
write freely as Mr. Smith, ‘would flog me if he knew it.’ This is is contrast to…”


 Track through each text; space your quotes out throughout the whole text. 


QUESTION THREE
How does the writer use LANGUAGE 
to…” in one source only


 12 marks = 20 mins 
 One text
AO2 – Language (not structure)


 Read and highlight key words in the question 
 Read and highlight text
 Start mini essay with an overview sentence, then answer the question using short quotes , 


naming the device and stating specific effects. 
 E.g. “Henry uses lots of emotive language ... QUOTE..... in his letter to attempt to influence his 


father to remove him and his brother from Cotherstone Academy.”
 Analyse as many quotes as you can, analysing a technique used by the writer and discussing 


the multiple effects for the audience.
 Write a lot about a little - e.g. “The writer uses personification in this phrase, ‘Death stood at 


my bedside,’ to create an intense feeling of fear for the reader, suggesting the writer felt death 
was imminent; it was a threatening being, about to take his life.”


 Track through each text, space your quotes out throughout the whole text. 


QUESTION FOUR
Compare DIFFERENCES  in LANGUAGE 
in how the two writers
present/convey/convince/persuade… 
in Source A and B


16marks = 25mins 
 Two texts
AO3 – compare language (not 
structure)


 Read and highlight key words in the question
 Start mini essay with an overview sentence stating the main difference in the language.  E.g. 


The writer of Source A believes that education really is the job of parents and not schools, 
whereas the writer of Source B has sent both his boys off to a boarding school where he has 
little control and knows nothing about the conditions for his children, or the standard of 
education they are receiving.


 Then compare the differences in the writers’ viewpoints using short quotes and stating 
specific effects.  E.g. For example, the writer of Source A explains using expert opinion ... 
QUOTE.....to demonstrate that…, however, the writer of Source B uses statistics ...... 
QUOTE.....to back up their argument. The effect on the audience is similar as both add weight 
to the arguments the writers are putting forward and convince their audience of their 
standpoint.


 REFER TO BOTH WRITERS THROUGHOUT.
 YOU CAN REPEAT QUOTES & EFFECTS FROM EARLIER QUESTIONS.
 Go back and forth between the texts.  Use comparison words or phrases: Different to...,  


Unlike .....B, In contrast.......,However….., On the other hand…., Yet……., Meanwhile….etc. 


Mark Scheme


Bands
1-4


4 – DETAILED. PERCEPTIVE
3 - CLEAR, RELEVANT
2 - SOME,ATTEMPTS
1 – SIMPLE, LIMITED


Q2


• Perceptive inference and 
differences from both 
texts


• Well-judged quotations


Q3


• Analyses the effects of 
writer’s choices


• Well-judged quotations
• Sophisticated subject 


terminology


Q4


• Same as Q2/3 AND…
• Detailed understanding of 


different perspectives & 
ideas


I AM A 
FORESTER
(Q3+4)


Imperatives


Adjective/Adverb


Modal Verbs


Alliteration


Figurative language


Opinions


Repetition


Exaggeration/Expert 
opinion


Statistics


Triplets


Emotive Language


Rhetorical Question


READING NON-FICTION


Stretch yourself


Paradox/oxymoron


Irony


Onomatopoeia


Euphemism


Pun


Fronted adverbials or conjunctions


Simple/compound/complex
sentences


Relative or conditional clauses


Noun/verb phrases


Writing for purpose/audience/type 
of text


Anaphora/epistrophe


Tone/Register


Narrative perspective


AOs


AO1
• Identify and 


interpret explicit 
and implicit 
information and 
ideas.


• Select and 
synthesise 
evidence from 
different texts. 


AO2
• Explain, comment 


on and analyse how 
writers use language 
and structure to 
achieve effects and 
influence readers


• Use relevant subject 
terminology to 
support views.


AO3
• Compare writers’ 


ideas across two or 
more texts.








Plot


ACT 1


The family are celebrating Sheila and Gerald’s engagement.  Birling makes speeches saying there will be no 
war, and the Titanic is unsinkable. An Inspector arrives and tells them Eva Smith has committed suicide. He 
gets Mr B to admit sacking her.  He doesn’t take blame. Inspector gets Sheila to admit getting her sacked for 
laughing. She feels guilty and ashamed of herself.


ACT 2


Inspector gets Gerald to admit having an affair with Eva Smith (now called Daisy Renton after a name change). 
Sheila is upset and questions her relationship with Gerald. Inspector gets Mrs B to admit not helping Eva when 
she came to Mrs B’s charity for help when she became pregnant.  Mrs B says it should be the father’s 
responsibility.
At the end of the Act, we realise that the father of Eva’s baby was Eric.


ACT 3


Eric’s involvement with Eva is revealed and a possible rape is hinted at, as he says he forced Eva.  The Inspector 
gives his final speech about fire, blood and anguish.  He is warning the family that if they don’t start to take 
responsibility for others, they will live to regret it.  Inspector then leaves.  Gerald finds out that the Inspector 
wasn’t a real inspector.  Mr B rings to check and there is no Inspector Goole.  Also, there is no dead girl! 
Mr and Mrs B (and Gerald) celebrate and act like nothing has happened. Sheila and Eric still feel guilty and 
can’t go back to how they were before. 
Right at the end, the telephone rings and they are told that a girl has just committed suicide and an inspector 
is on his way over to ask some questions. 


Key Terms


Dramatic Irony


Real time 


Tension / suspense


Monologue


Capitalist


Socialist


Modal verbs


Imperative verbs 


Interruptions


Metaphor


Triadic structure


Stage directions


Patriarchal


Contrast


End of act


Pause


Priestley’s mouthpiece


Repetition


Character


Playwright


Audience


Key themes


GENERATIONAL DIFFERENCES 
The older generation (Mr and Mrs Birling) are a symbol of Capitalism, so they do not change their ways and they are 
reluctant to accept blame for their role in Eva’s demise.  The younger generation, on the other hand (Sheila and Eric) 
become a symbol of Socialism as the play progresses.  They accept blame and want to change; they change throughout 
the play, for the better.  


RESPONSIBILITY / JUSTICE 
The Inspector, as Priestley’s mouthpiece, is a symbol of Socialism – he wants everyone to look after each other and to 
view community as very important.  He is sent to uncover the family’s wrongdoings and to make them see that they 
should take responsibility for others.  Sheila and Eric realise this, but Mr and Mrs B do not. 


GENDER INEQUALITY
Priestley wanted to show his audience that there was a lot of inequality back in 1912 when it came to how women were 
treated.  By making certain characters out to be sexist, he highlighted this problem and tried to shame audiences into 
changing their own views about gender equality too.  This is perhaps why the victim of their actions is a woman, and why 
she is working class (working class women were at the bottom of the pile in those times).


AN INSPECTOR CALLS                       Context


1912 – when the play was set.   Just before WW1 and the sinking of the Titanic.  JBP wanted to make sure audiences in 
1945 recognised the problems in society in 1912 before the wars (class system, Capitalism, sexism) and weren’t tempted 
to go back to living like that.  He wrote the play to highlight the dangers of the Capitalist lifestyle. 


1945 – when the play was written and performed.  After WW2, society changed for the better.  The benefit system started 
to be introduced, and we had more equality for women and less of a class divide because of different classes and different 
genders mixing in the war effort.  JBP supported and encouraged these changes and wanted to make sure he promoted 
them in his play by making Capitalists like the older Birlings appear ignorant and selfish.


Socialism – JBP was a keen socialist.  This meant that he wanted everyone to look after each other rather than just caring 
about themselves. He was trying to promote this with the play, by making the Socialist characters like the Inspector much 
more respectable than the Capitalist ones.


Capitalism – JBP hated Capitalists – those who thought that everyone should only care about themselves and that making 
money was more important than human rights.  He created Mr and Mrs Birling as Capitalists, in order to make Capitalism 
seem out-dated and selfish.  Mr and Mrs B are portrayed in a negative way by JBP for this reason.


Outdated ideas – In 1912, the social classes were segregated, women got paid less than men for the same work, there 
was no benefit system or help with unemployment or housing. Society was patriarchal (men ruled).


Characters


Mr Birling 
Arrogant and Capitalist businessman who hates social equality and loves money.  Sacks Eva 
from his factory when she asks for equal pay for women and threatens a strike.


Mrs Birling
Snobbish and cold-hearted Capitalist who believes everyone is responsible for themselves.  
Doesn’t help Eva when she comes to the charity for help.


Inspector
Priestley’s mouthpiece (represents JBP’s ideals), keen Socialist who fights for community 
responsibility and gets the Birlings to face up to what they have done.


Sheila
The daughter.  Gets Eva sacked from the shop for smirking at her. Starts off as a spoilt rich 
girl but quickly changes her views, feels sorry for Eva Smith and starts to become Socialist 
as the play progresses.  Is ashamed of her parents at the end.


Eric
The son.  Typical young man – drinks too much and has a one-night stand with Eva.  Ends 
up getting her pregnant and steals from his dad to give Eva money.  Regrets his actions and 
changes his ways.  Ashamed of his parents at the end.


Gerald
Sheila’s fiancé.  Businessman who has Capitalist ideals and is similar to Mr Birling 
politically.  Shows some regret for his affair with Eva, but happy to act like nothing has 
happened when it suits him.


Assessment Objectives


AO1
(40%)


Make an informed personal response using a critical style.
Use textual references, including quotations, to support and illustrate interpretations. 


AO2
(40%)


Analyse the language, form and structure used by a writer to create meanings and effects, 
using relevant subject terminology where appropriate. 


AO3
(20%)


Show understanding of the relationships between texts and the contexts in which they were 
written. 


AO4
(4 marks)


Use a range of vocabulary and sentence structures for clarity, purpose and effect, with 
accurate spelling and punctuation. 


Sample response


How does Priestley present generational differences in the play?
Priestley centres the moral of the play around generational differences and how they affect different 
characters’ reactions to the news that they have contributed to a young girl’s demise.  In the play, Priestley 
presents the older generation, Mr and Mrs Birling, as arrogant and snobbish characters who are keen to shift 
blame onto others and are reluctant to change their ways.  This is most evident, perhaps, in Mr Birling’s 
monologue, when he speaks of, ‘community and all that nonsense’, which emphasises to us his strongly 
Capitalist views; he finds the idea that he should look after those around him instead of himself completely 
absurd , and he dismisses the idea with the highly opinionated noun ‘nonsense’.  Here, Priestley cleverly 
illustrates Birling’s complete lack of self-awareness .  He is oblivious to the fact that he appears selfish to the 
Inspector, as he would to Priestley himself, and indeed the audience.  
Conversely, when accused by the Inspector of contributing to the young girl’s demise, Birling’s young daughter 
Sheila is presented in the opposite way entirely.  Sheila’s character is given the line, ‘If I could help her now, I 
would’, which emphasises her acceptance of blame and also regret.  The modal verbs here illustrate her 
feelings of helplessness.  Interestingly, Sheila takes on the role of the Inspector in Act 3, as she starts to 
question her parents and is shocked at their ignorance.  Priestley’s aim here was to try to influence post-war 
audiences by warning them of the dangers of Capitalism and the benefits of living a Socialist lifestyle.


Stretch
yourself


 Research original 
contextual detail 
to develop your 
own personal 
response.


 Watch different
performances of 
key scenes to 
provide you with 
‘ammunition’ 
when discussing 
form.


The Exam


 Choose one of the 2 questions – they could be on a theme or a character 
 Firstly, highlight the key words in the question 
 Now, decide on 4-5 suitable quotations which will support your answer well
 Write response:


 Intro: summarise character or theme (5 mins)
 Write 4 – 5 detailed PEELs (30 mins)
 Sum up how the writer presents…whatever the question asks. (5 mins)


Note: If you’re struggling with one of the bullet points, spend some more time on the bullet point you’re 
happy with.
 Check spellings, punctuation and vocab (5 mins)








2019 GCSE ART & DESIGN – Important Dates & Deadlines 


Week Beginning:   


Monday 7th 
January 


 You will receive your GCSE Art & Design examination 
paper this week. 


 At this stage, you can still work on any unfinished 
coursework (this week only).  


Monday 21st 
January 


 HAND IN ALL COURSEWORK TO YOUR TEACHER – 
your sole focus is now the examination. 


 By this date you should have 100% decided on an 
appropriate examination question. 


 You should undertake initial research – collecting visual 
reference from the internet/books or take your own 
photographs. You should begin to produce a selection of 
observational drawings. 


MANAGE TIME WISELY – USE LESSON TIME TO 
COMPLETE PRACTICAL WORK & PRINT OFF/USE THE 


COMPUTERS IN YOUR OWN TIME/AT HOME! 


Monday 28th 
January 


 Continue to work on AO3: Initial research, producing 
observational drawings, collecting visual reference from 
the internet/books and/or own photography. 


Monday 4th 
February 


 Use the suggestions on the examination paper and find 
your own artistic reference. 


 Print off any artists that make connections with your own 
work. 


MANAGE TIME WISELY – USE LESSON TIME TO 
COMPLETE PRACTICAL WORK & PRINT OFF/USE 
THE COMPUTERS IN YOUR OWN TIME/AT HOME! 


Monday 11th 
February 


 Continue to work on AO1: Artistic Reference, collecting 
appropriate artistic reference to support your own ideas. 


 Remember, marks are awarded for written work – make 
sure to write about why the artist(s) is relevant to your 
work and how they have inspired your own ideas. Give 
your personal opinions on the artists’ work using key words 
and artistic terminology.  


 Check all spellings and word process written work 
wherever possible to improve presentation. 


Monday 18th – 
Friday 22nd 
February 


FEBRUARY HALF TERM 
 Use this time as an opportunity to take your own 


photographs, collect more research, complete more artistic 
reference, complete your observational drawings. 


 Consider your next step: how will you develop your ideas? 
(AO2) 







 
 
 
 
 
 
Monday 25th 
February – 
Thursday 7th 
March 
 


YEAR 11 MOCKS: 25th February – 7th March  
 Bear in mind you may be out of Art & Design lessons 


during your mocks – remember, your Art & Design exam is 
not a mock – it’s the real exam!! 


 Begin to develop your ideas (AO2). Discuss your ideas 
with your teacher and consider selecting areas of your 
observational drawings to develop, using your chosen 
artists as reference. 


 Consider a variety of compositions/arrangements and 
experiment with materials: will your final outcome be in 
pencil, paint, mixed media, textiles, ceramics…? 


Art & Design Year 11 Mock Exam:  
FRIDAY 1st MARCH 2019  


Use this three hour period as a focus on organising your 
ideas & develop ideas through to an outcome. 


YEAR 11 MOCKS: 25th February – 7th March  
 You should begin to finalise your ideas following your Mock 


exams – speak to your teacher and ensure you are 100% 
confident in what you are going to produce in the final 
exam. 


 Consider: the scale of your work/how big it will be, what 
materials you will use, how long it will take you to 
complete. Will you have enough time? 


Monday 25th 
March – 
Wednesday 3rd 
April  


** GCSE ART & DESIGN EXAMS 
START ** 


Details of exact dates/times to be provided to Year 11 
teaching groups by your teacher. 


ALL EXAM WORK TO BE COMPLETED & SUBMITTED TO 
YOUR TEACHER BY EASTER BREAK 


Monday 8th – 
Monday 22nd 
April 


EASTER HOLIDAYS 
OPPORTUNITY TO REVISIT & COMPLETE ANY 


OUTSTANDING COURSEWORK 


Monday 6th May ALL COURSEWORK TO BE SUBMITTED 
FOR FINAL ASSESSMENT 


 








GCSE Business Studies Revision List: WJEC


 


Nature of Business 


Business Activity 


- How businesses can differentiate their 


products 


- Goods 


- Services 


- Why businesses change 


- Business scale 


o Local 


o National  


o Global 


Producing Goods & Services 


- Factors of production 


o Land 


o Labour 


o Capital 


o Enterprise 


- Different goods and services 


o Consumer good 


o Producer good 


o Durable good 


o Non-durable good 


o Personal service 


o Commercial service 


- Public and private sector 


Enterprise 


- Enterprise skills 


- Entrepreneur rewards 


- Risk of being an entrepreneur 


Objectives & Stakeholders 


- SMART Objectives 


- Business objectives 


- Stakeholders 


o Examples 


o Needs 


 


 


Business Planning 


- Definition of business plan 


- What is included in a business plan 


Ownership 


- Liability / No of Owners / Size / Benefits / 


Drawbacks of;  


o Sole Traders 


o Partnerships 


o Private Limited Companies (Ltd) 


o Public Limited Companies (PLC) 


o Co-Operatives 


o Charities 


Growth 


- Economies of scale 


o Purchasing 


o Marketing 


o Technical 


o Financial 


o Managerial 


- Franchises 


o Franchisor (benefits and 


drawbacks) 


o Franchisee (benefits and 


drawbacks) 


- Methods of growth with benefits and 


drawbacks 


o Internal growth 


o External growth 


o Horizontal integration 


o Backwards vertical integration 


o Forwards vertical integration 


o Conglomerate integration 


Location 


- Location factors 


- Siting factors 







Influences on Business 


Technology 


- Types of technology 


- Uses of technology 


- CAD and CAM 


- Automation 


- Definitions with benefits and drawbacks: 


o E-commerce  


o M-Commerce 


Ethical 


- Definition of ethics 


- Ways of acting ethically 


- Reasons for and against acting ethically 


- Definition of pressure groups 


 


Environmental 


- Sustainability 


- Business impact on environment 


- How can businesses become more 


environmentally friendly 


Economic Influences 


- Definitions: 


o Disposable income 


o Income tax 


o National insurance 


o VAT 


o Corporation tax 


o Business rates 


o Indirect tax 


o Direct tax 


- Define and explain impact: 


o Unemployment 


o Interest rates 


o Inflation 


Legislation 


- Explanation and examples 


- Employment law 


- Consumer law 


- Intellectual property law 


  


 


Globalisation  


- Defintions 


- International trade 


- Imports 


- Exports 


- Exchange rates 


- Globalisation  


- Multinational Corporations 


- Advantages and Disadvantages of 


international trade 


- Impact of multinational corporations on 


the UK (positive and negative) 


EU 


- Overview 


- Impact on customers 


- Impact on businesses 


 


 


 


 


 


 


 


 


 


 


 


 


 


 







Marketing 


Marketing Ethics 


- Explanation of how marketing and 


advertisement can be ethical 


- ASA 


-  


Understanding Customers 


- Definition of market segmentation with 


examples: 


o Age 


o Gender 


o Location 


o Income 


o Cultural/Ethnic 


- Definition with example: 


o Mass market 


- Niche market 


Market Research 


- Examples / Benefits / Drawbacks of; 


o Primary (Field) 


o Secondary (Desk) 


- Qualitative data 


- Quantitative data 


 


Marketing Mix 


- Product 


- Design 


- Features 


- Portfolio (benefits and drawbacks 


of wide portfolio) 


- Differentiation 


- Brand 


- Mix 


- Range 


- USP 


Product Lifecycle 


- Explanation; 


- Introduction 


- Growth 


- Maturity 


- Saturation 


- Decline 


- Extension strategies 


  


- Price – Explanation / Benefits / 


Drawbacks 


- Cost Plus 


- Skimming 


- Discrimination 


- Loss Leader 


- Penetration 


- Competitive 


- Psychological 


 


- Place 


- Manufacturer 


- Wholesaler 


- Retailer 


- Consumer 


- Marketplace 


- Distribution channel 


- Defintion with benefits and 


drawbacks of multi-channel 


distribution 


 


- Promotion – Explanation / Benefits / 


Drawbacks 


- Advertising Media e.g. TV / Radio 


/ Posters 


- Sales Promotions e.g. BOGOF / 


2for1 


- Direct Marketing e.g. Telephone / 


Email 


  


 


 


 


 


 







Business Finance & Control 


Sources of Finance 


- Explanation / Benefits / Drawbacks of; 


- Owner’s capital 


- New Partners 


- Retained Profit 


- Family and Friends 


- Share Issue 


- Loans 


- Overdrafts 


- Hire Purchase 


- Leasing 


- Trade Credit 


- Government Grants 


- Sale of Assets 


- Venture Capital 


- Business Angels 


Revenue and Costs 


- Definition 


o Revenue 


o Costs 


o Profit 


- Calculate and interpret 


o Fixed costs 


o Variable costs 


o Total costs 


o Total revenue 


o Profit 


- Break-Even 


o Definition 


o Construct and interpret break-


even chart 


o Calculate  


o Effects on break-even when 


costs/prices change 


- Average Rate of Return (ARR) 


o Calculate  


o Interpret 


 


 


 


Cash Flow 


- Definitions  


o Opening balance 


o Cash Inflows 


o Cash Outflows 


o Net cash flow  


o Closing balance 


- How to calculate net cash flow 


- How to increase cash inflow 


- How to decrease cash outflow 


Profit and Loss 


- Definitions 


o Profit and Loss 


o Revenue 


o Cost of Sales 


o Expenses 


o Gross Profit 


o Net Profit 


- Calculations 


o GROSS PROFIT = Revenue – Cost of 


Sales 


o GROSS % PROFIT = Gross Profit/sales revenue          


x 100                                                       
o NET PROFIT = Gross Profit - Expenses 


 


o NET % PROFIT = Net Profit/sales revenue          


x 100 


 


- How to improve profitability 


o Increase revenue options 


o Reduce cost options  








 


Computer Science 


Year 11 Mock Revision List – Mock 2 


See knowledge Organisers on Website 


Keywords and Concepts Algorithm 


 Decomposition 


 Abstraction 


 Sequence, Selection & Iteration 


 Flowcharts & Pseudocode 


Programming Theory Variables, assignment and scope 


 Declaration and data types 


 Constants 


 Selection (IF Statement block) 


 Iteration (FOR, WHILE and REPEAT loop) 


 Nested Selection and Iteration 


 Subroutines (Procedures & Functions) 


 Data Structures 


 String Handling 


Pseudocode Pseudocode for all the above 


programming theory 


 Comparison and arithmetic operators 


 Logical operators (AND, OR and NOT) 


 Reading and Writing to a text file 


 Comments in programming  


Language and Translators Machine code, assembly language 


and high-level language 


 Assemblers, compilers and interpreters 


 IDE’s and features of them 


Searching Linear search and Binary search 


Sorting Bubble sort and Merge sort 


 








GCSE Dance: Summary/list of content required to revise  


Practical 


Exam 


Content 


Students must perform as a solo dancer for approximately one minute, the two following set phrases: 
• breathe 
• shift 
Students must perform in a group as a duo/trio. 
Assessment of the solo and duo/trio performance will focus on the student's ability to demonstrate application of: 
• physical skills and attributes safely during performance 
• technical skills accurately and safely during performance 
• expressive skills 
• mental skills and attributes during performance. 
 
Students may rehearse with teacher guidance from 8.20am until registration on Wednesdays. They may also attend after school 
support on a Monday 3 - 4.30pm, Wednesday from 3 – 4.30pm, Friday 3-4.30pm (students have been assigned a weekly one to one 
intervention tutorial for choreography). 
 
For choreography students must have selected and edited their piece of music to the correct length and have choreographed 
movement that relates closely to their chosen stimulus. Students must aim to have their work completed by half term so that they can 
then focus on performance skills. 
 


Written 


Exam 


Content 


Through written communication and use of appropriate terminology, students must be able to critically analyse, interpret and evaluate 
their own work in performance and choreography and demonstrate their knowledge and understanding of professional practice in the 
six set works in the GCSE Dance Anthology. 
 
The GCSE Dance Anthology: The anthology consists of six short professional dance works each between 12 and 30 minutes duration 
(A Linha Curva’, ‘Within Her Eyes’, ‘Infra’, ‘Artificial Things’, ‘Emancipation of Expressionism’ and ‘Shadows’). There is a filmed 
interview with the choreographer or company associate, which explores the choreographic approach of the choreographer and the 
defining characteristics of each work. Students must study all six works. 
 
The written exam is one and a half hours duration and is in three parts: 
The question paper has three sections. The exam will be marked out of 80. 
Section A -  relates to the knowledge and understanding of choreographic processes and performing skills Questions will 
relate to a given stimulus for students to write a response – Students must revise what is a relationship and what is a choreographic 
device and dance form and structure. They should also be able to describe their own choreographic process. 
Section B – relates to critical appreciation of own work.  Questions will relate to students’ own experience of performance, or 
choreography or both from within the course. Students are required to critically appreciate their own performance through describing, 
analysing, interpreting, evaluating and reflecting, students must know and understand: 
•  Knowledge and understanding of critical appreciation of own work (performance skills and strategies for improvement – peer 
feedback, mirrors etc) 
•  the meaning of the relevant performance terminology  







• the contribution of performance to audience understanding of the choreographic intent of the work being performed including the 
mood(s), meaning(s), idea(s), theme(s) and/or style/style fusion(s). 
• the meaning of relevant choreography terminology  
• the contribution of choreography to audience understanding of the choreographic intent of the work including the mood(s), 
meaning(s),idea(s), theme(s) and/or style/style fusion(s). 
 
Section C - relates to the critical appreciation of professional works  
Students must study all six works listed above in their entirety and be prepared to describe, analyse, interpret, evaluate and reflect on 
the works in response to short answer and extended writing questions. 
Students must know and understand the defining characteristics of each set professional work including: 
Knowledge and understanding for critical appreciation of professional set works 
Features of production, including:  
• staging/set eg projection, furniture, structures, backdrop, screens and features of these such as colour, texture, shape, decoration, 
materials 
• lighting eg colour, placement, direction, angles etc 
• properties eg size, shape, materials, how used etc 
• costume (including footwear, masks, make-up and accessories): features such as colour, texture, material, flow, shape, line, weight, 
decoration and how they define character or gender, identify dancers, enhance or sculpt the body and enhance the action 
• dancers (number, gender) 
• aural settings eg song, instrumental, orchestral, spoken word, silence, natural sound, found sound, body percussion, style, 
structure and musical elements such as tone, pitch and rhythm 
• dance for camera eg placement, angle, proximity, special effects.  
• Performance environments, including:  


 proscenium arch 
 end stage 
 site-sensitive 
 in-the-round. 


• Choreographic approaches - As exemplified in the interview with each choreographer. 
• Choreographic content, including: movement content (actions, dynamics, space and relationships)  
• structuring devices and form (binary, ternary,rondo, narrative, episodic, beginning/middle/end, unity, logical sequence, transitions) 
• Choreographic devices (motif and development, repetition, contrast, highlights, climax, manipulation of number, unison and canon). 
• Choreographic intent, including:  


 mood(s) 
 meaning(s) 
 idea(s) 
 theme(s) 
 style/style fusion(s). 


To critically appreciate professional works through describing, analysing, interpreting, evaluating and 
reflecting, students must know and understand: 
• the similarities and differences between the defining characteristics of each dance (as above) 
• the contribution of choreography (as above), performance and features of production to the audience's understanding of the work 







 


 


• the relationships between choreography, performance and features of production (as above) and the ways in which these have been 
used together to enhance audience understanding of the choreographic intention 
• the purpose or significance of different performance environments in which the dance was created and performed. 


Strategies 


for 


Revision 


Watch the six professional works and the corresponding interviews on you tube, Miss Haygarth has emailed the links to allow you 
access to this material. Consider how the movement (ASDR), lighting, music, costume and set communicate the dance idea to the 
audience.  Think about exciting points within the dances (Climax), how are these created? What is the stimuli, theme and structure for 
each of the works? Read through booklet and class discussion of each of the set works making revision notes. Create flash cards for 
each professional work. Work together with a partner to test each other on each work. 
 
Read through exemplar extended answers and practice answering 12 mark extended questions given, checking answers against 
exemplar to identify points missed. 
 
Watch the GCSE set phrases on  http://www.aqa.org.uk/resources/dance/gcse/dance/teach/set-phrases and regularly rehearse breath 
and shift. 
 
Use your GCSE Dance revision guide – all students have been given paper copy and have also been emailed this document. 
 
Access the elearning hub to complete further revision. Each students has been given their own username and password. See 
L.Atkinson if you need a reminder. 
 
 



http://www.aqa.org.uk/resources/dance/gcse/dance/teach/set-phrases






Revision list Design and Technology Mock 


 


Calculator and protractor needed for the Design Technology mock exam 


 Energy sources 


 Composite materials 


 Textiles materials (fabrics and fibres0 


 Mechanisms 


 Hardwoods 


 Manufactured boards 


 Motions 


 Microcontrollers 


 Planned obsolescence 


 6 RS 


 Surface treatments and finishes 


 Injection moulding 


 Metals and alloys 


 Production aids (jigs, moulds and templates) 


 Ergonomics 


 Charles Rennie Mackintosh (Furniture with an art nouveau influence, Stained 
glasswork) - materials used and technology. 


 Marcel Breuer ( Wassily chair, Knoll furniture) -materials used and technology. 


 Modelling techniques using card. 


 CAD/CAM 
Maths: 


 Trigonometry 


 Percentages  


 Wastage 


 








DRAMA GCSE REVISION 


SECTION A – MULTIPLE CHOICE. 


Students must answer 4 multiple choice questions about roles and 


responsibilities in the theatre as well as staging. 


Eg – Who is responsible for calling rehearsals? 


Students have revision materials for this in their folders. 


SECTION B – SET TEXT – BLOOD BROTHERS 


Students answer 4 stepped questions. Question 1 will always be a 


design question about set or costume. Students need to demonstrate 


that they have knowledge and understanding about the social and 


historical context of the play in this question. They have a full set of 


notes to revise from for this. 


The remaining 3 questions will ask students how they would perform 


increasingly complex sections from a given extract as a particular 


character.  There is no revision for this section – the students will be 


given practice exercises leading up to the exam in order to develop their 


skills in this area. 


 


SECTION 3 – REVIEW OF LIVE THEATRE SEEN – BILLY ELLIOT 


Students will choose one question from 3 about Billy Elliot which we 


have watched together in class. At least one question will ask about the 


effectiveness of the performers and at least one will be about the 


effectiveness of a design element – lighting, sound, set or costume. We 


will write lots of practice essays leading up to the exam to allow students 


to develop their skills – the only real revision is to remember the key 


points to make as they are not allowed to take any notes in to the exam 


with them. 


If students want to watch the performance in their own time to refresh 


their memories or look at sections in more detail they are all available on 


the school reference drive. 








Full Course Revision Topics For Mock 


1. Islam Beliefs  


Nature of God 


Tawhid 


Sunni and Shia Differences and Similarities 


Predestination and Free Will 


Prophets 


Angels  


The Qur’an and Holy Books 


The Afterlife 


 


2. Islam Practices 


Shia and Sunni Practices 


The 5 Pillars (Sunni) 


The 10 Obligations (Shia)  


Shahahah 


Sawm 


Zakat 


Hajj 


Salah 


Id-Ul- Adha 


Jihad 


Ashura 


3. Relationships and Families  


Marriage and Cohabitation 


Divorce and Remarriage 


Nature and Purpose of Families 


Gender Equality 


Human Sexuality 


Religious teachings about all the above 


 







4. Religion and Life 


Origins and Value of Human Life 


Evolution vs Genesis 


Abortion 


Euthanasia 


Conservation, Pollution and Renewable energy.  


Vegetarianism and Veganism 


Animal Testing 








Short Course Revision Topics for Mock 


 


1. War and Peace  


Causes of War 


Pacifism  


Holy War 


Jihad 


Justice, Peace, Reconciliation and Forgiveness 


Just War Criteria  


Victims of War 


Consequences of War 


 


2. Relationships and Families  


Marriage and Cohabitation 


Divorce and Remarriage 


Nature and Purpose of Families 


Gender Equality 


Human Sexuality 


Religious teachings about all the above 


 


3. Christianity Beliefs 


The Nature of God  


The Trinity 


Suffering and Evil  


Creation 


The Incarnation (Jesus) 


Crucifixion and Resurrection 


Salvation and Atonement  


Sin  


Afterlife (Heaven and Hell)  


 







4. Islam Beliefs  


Nature of God 


Tawhid 


Sunni and Shia Differences and Similarities 


Predestination and Free Will 


Prophets 


Angels  


The Qur’an and Holy Books 


The Afterlife 








Food Technology 
 
Micro and Macro Nutrients 
Food preparation/safety, labelling and storage 
Bread making 
Varying diets for different age groups 
Food choices and diseases 
Functions of ingredients 
Food Provence  
 
Don’t forget that you can revise from the link below or you can buy a revision guide from school 
essentials 


To access your Digital resource please click on the following link or paste the link into your 


browser: 


www.illuminate.digital/aqafood 


username and password, Student Username: STURTON3 Student Password: STUDENT3 


 



http://www.illuminate.digital/aqafood






The World Around Us: 2.1 ECOSYSTEMS AND THE PLANET 
 


2.1.1 Ecosystems consist of interdependent components. 


Ecosystems include abiotic (weather, climate, soil) and biotic (plants, animals, humans) components which are 
interdependent. 


2.1.1 What is an ecosystem? 


2.3.4 The global circulation of the atmosphere controls weather and climate. 
Distribution of the main climatic regions of the world. 


2.3.4 Global climatic regions 


Outline how the global circulation of the atmosphere is controlled by the movement of air between the poles 
and the equator. 


2.3.4 The tri-cellular model of atmospheric circulation 


2.1.2 Ecosystems have distinct distributions and characteristics. 


Overview of the global distribution of polar regions, coral reefs, grasslands, temperate forests, tropical 
rainforests, and hot deserts. 


2.1.2 Global distribution of named ecosystems. 


Overview of the climate, plants and animals within these ecosystems. 


2.1.2 The climate, plants and animals within the polar regions. 


2.1.2 The climate, plants and animals within grasslands. 


2.1.2 The climate, plants and animals within the temperate forests. 


2.1.2 The climate, plants and animals within the hot deserts. 


2.1.3 
2.1.5 


There are major tropical rainforests in the world. 
Bio-diverse ecosystems are under threat from human activity. 


The location of the tropical rainforests including the Amazon, Central American, Congo River Basin, 
Madagascan, South East Asian and Australasian. 


2.1.3 Location of the tropical rainforests. 


2.1.3 The climate within the tropical rainforests. 


2.1.3 The plants and animals within the tropical rainforests. 


The processes that operate within tropical rainforests, including nutrient and water cycles. 


2.1.5 Water cycles in the rainforest 


2.1.5 Nutrient cycles in the rainforest 


Case study of a tropical rainforest – Peru or Gunung Leuser 


2.1.5 The interdependence of climate, soil, water, plants, animals and humans. 


2.1.5 The value of rainforest to humans and to the planet. 


2.1.5 Threats to biodiversity in the rainforest. 


2.1.5 Attempts to mitigate threats through sustainable use and management. 


2.1.4 
2.1.5 


There are major coral reefs in the world. 
Bio-diverse ecosystems are under threat from human activity. 


The location of warm water coral reefs including the Great Barrier Reef, Red Sea Coral Reef, New Caledonia 
Barrier Reef, the Mesoamerican Barrier Reef, Florida Reef and Andros Coral Reef. 


2.1.4 Location of globally significant coral reefs. 


2.1.4 The climate and conditions necessary for coral growth. 


2.1.4 The food web in coral reefs 


Case study of a coral reef – The Great Barrier Reef 


2.1.5 Location of the Great Barrier Reef 


2.1.5 The value of coral reefs to humans and to the planet. 







2.1.5 Threats to biodiversity in coral areas. 


2.1.5 Sustainable use and management of the Great Barrier Reef. 


 


The World Around Us: 2.2 PEOPLE OF THE PLANET 
 


2.2.1 The world is developing unevenly. 


Social, economic and environmental definitions of development and the concept of sustainable development. 


2.2.1 What is development? 


2.2.1 What is sustainable development? 


Different development indicators, including GNI per capita, Human Development Index and Internet Users, and 
the advantages and disadvantages of these indicators. 


2.2.1 What are development indicators? 


2.2.1 The strengths and weaknesses of GNI as an indicator. 


2.2.1 Can we use the Internet as a development indicator? 


2.2.1 The Human Development Index. 


How development indicators illustrate the consequences of uneven development. 


2.2.1 Looking at uneven development using different indicators 


Current patterns of advanced countries (ACs), emerging and developing countries (EDCs) and low-income 
developing countries (LIDCs). 


2.2.1 Mapping development across the world – how the world is divided and defined by the IMF 


2.2.2 There are many causes of uneven development 


Outline the reasons for uneven development, including the impact of colonialism on trade and the exploitation 
of natural resources. 


2.2.2 Physical causes of under-development 


2.2.2 The impact of colonialism and conflict on under-development 


2.2.2 The impact of unequal trade on under-development 


Different types of aid and their role in both promoting and hindering development. 


2.2.2 Overview of the different types of aid. 


2.2.2 Bilateral and multilateral aid  - benefits and drawbacks 


2.2.2 Charitable aid – benefits and drawbacks 


2.2.2 Small scale aid projects – case study 


2.2.3 Many factors contribute to a country’s economic development. 


Case study of Indonesia. 


2.2.3 Overview of Indonesia 


The influence of and interrelationships between: country’s geographical location and environmental context. 


2.2.3 The landscape, climate and ecosystems of Indonesia 


2.2.3 Availability and type of natural resources in Indonesia 


Changing economic development, the country’s political development and relationships with other states . 


2.2.3 The changing face of economic development in Indonesia 


2.2.3 Regional and global relationships with other states – ASEAN, trade and USA. 


Principal imports and exports and the relative importance of trade the role of international investment 


2.2.3 Imports and exports and flows of international investment in Indonesia. 


2.2.3 Changing employment structure over time for Indonesia. 


Population and employment structure changes over time. Social factors, including access to education and 
healthcare provision 


2.2.3 Changing population structure over time in Indonesia. 







2.2.3 Access to education and healthcare in Indonesia. 


Using the case explore Rostow’s model to determine the country’s path of economic development. 


2.2.3 Rostow’s Model of economic development. 


How is technology affecting development  


2.2.3 Strengths and weaknesses of Rostow’s model related in Indonesia. 


Case study of one aid project. 


2.2.3 How has aid helped development? Case study of Bali ReGreen. 


2.2.4 The majority of the world’s population now live in urban areas. 


Definition of city, megacity and world city. The distribution of megacities and how this has changed over time. 


2.2.4 What is, and where are, the mega-cities? 


How urban growth rates vary in parts of the world with contrasting levels of development. 


2.2.4 The changing pace of urbanisation 


2.2.5 There are causes and consequences of rapid urbanisation in LIDCs. 


Overview of the causes of rapid urbanisation in LIDCs including push and pull factors, and natural growth. 


2.2.5 What are the causes of rapid urbanisation 


Outline of the social, economic and environmental consequences of rapid urbanisation in LIDCs. 


2.2.5 What are the impacts of rapid urbanisation 


2.2.6 Cities have distinct challenges and ways of life, influenced by its people and culture. 


Case study of Lagos Nigeria. 


2.2.6 Introduction to the city – location with the region, country and wider world 


Migration (national and international) and its impact on the city’s growth and character 


2.2.6 The role of migration in growth of Lagos. 


The ways of life within the city, such as culture, ethnicity, housing, leisure and consumption 


2.2.6 Living in the modern city – life in Lagos. 


Contemporary challenges that affect urban change, including housing availability. 


2.2.6 Living in the slums of Lagos 


Transport provision and waste management issues 


2.2.6 Managing transport and waste in the modern city 


Sustainable strategies to overcome one of the city’s challenges. 


2.2.6 Sustainability – slum clearances and Eko-Atlantic 


 


 


 


 


 


 


 


 


 


 


 


 


 








GCSE History – Mock exanimation revision list 


Paper 1: America 1920-1973 and Conflict and tension – 1918-1939 


American people and the 'Boom' • The ‘Boom’: benefits, advertising and the consumer society; hire purchase; mass production, 


including Ford and the motor industry; inequalities of wealth; Republican government policies; stock market boom. • Social and 


cultural developments: entertainment, including cinema and jazz; the position of women in society, including flappers. •Divided 


society: organised crime, prohibition and their impact on society; the causes of racial tension, the experiences of immigrants and 


the impact of immigration; the Ku Klux Klan; the Red Scare and the significance of the Sacco and Vanzetti case. Part two: Bust – 


Americans' experiences of the Depression and New Deal  


American society during the Depression: unemployment; farmers; businessmen; Hoover’s responses and unpopularity; 


Roosevelt's election as president. • The effectiveness of the New Deal on different groups in society: successes and limitations 


including opposition towards the New Deal from Supreme Court, Republicans and Radical politicians; Roosevelt's contribution as 


president; popular culture. • The impact of the Second World War: America’s economic recovery; Lend Lease; exports; social 


developments, including experiences of African-Americans and women. 


Post-war America • Post-war American society and economy: consumerism and the causes of prosperity; the American Dream; 


McCarthyism; popular culture, including Rock and Roll and television. • Racial tension and developments in the Civil Rights 


campaigns in the 1950s and 1960s: Segregation laws; Martin Luther King and peaceful protests; Malcolm X and the Black Power 


Movement; Civil Rights Acts of 1964 and 1968. • America and the ‘Great Society': the social policies of Presidents Kennedy and 


Johnson relating to poverty, education and health; the development and impact of feminist movements in the 1960s and early 


1970s, including the fight for equal pay; the National Organisation for Women, Roe v Wade (1973), the Supreme Court ruling on 


equal rights (1972) and opposition to Equal Rights Amendment. 


Peacemaking • The armistice: aims of the peacemakers; Wilson and the Fourteen Points; Clemenceau and Lloyd George; the 


extent to which they achieved their aims. • The Versailles Settlement: Diktat; territorial changes; military restrictions; war guilt 


and reparations. • Impact of the treaty and wider settlement: reactions of the Allies; German objections; strengths and 


weaknesses of the settlement, including the problems faced by new states. 


The League of Nations and international peace • The League of Nations: its formation and convenant; organisation; 


membership and how it changed; the powers of the League; the work of the League's agencies; the contribution of the League 


to peace in the 1920s, including the successes and failures of the League, such as the Aaland Islands, Upper Silesia, Vilna, Corfu 


and Bulgaria. • Diplomacy outside the League: Locarno treaties and the Kellogg-Briand Pact. • The collapse of the League: the 


effects of the Depression; the Manchurian and Abyssinian crises and their consequences; the failure of the League to avert war 


in 1939. 


The origins and outbreak of the Second World War • The development of tension: Hitler's aims and Allied reactions; the 


Dollfuss Affair; the Saar; German rearmament, including conscription; the Stresa Front; Anglo-German Naval Agreement. • 


Escalation of tension: remilitarisation of the Rhineland; Mussolini, the Axis and the AntiComintern Pact; Anschluss; reasons for 


and against the policy of appeasement; the Sudeten Crisis and Munich; the ending of appeasement. • The outbreak of war: the 


occupation of Czechoslovakia; the role of the USSR and the NaziSoviet Pact; the invasion of Poland and outbreak of war, 


September 1939; responsibility for the outbreak of war, including that of key individuals: Hitler, Stalin and Chamberlain. 


 


Paper 2: Britain: Health and the people: c1000 to the present day and Norman England, 1066-110 


Medicine stands still • Medieval medicine: approaches including natural, supernatural, ideas of Hippocratic and Galenic 


methods and treatments; the medieval doctor; training, beliefs about cause of illness. • Medical progress: the contribution of 


Christianity to medical progress and treatment; hospitals; the nature and importance of Islamic medicine and surgery; surgery in 


medieval times, ideas and techniques. • Public health in the Middle Ages: towns and monasteries; the Black Death in Britain, 


beliefs about its causes, treatment and prevention. 


The beginnings of change • The impact of the Renaissance on Britain: challenge to medical authority in anatomy, physiology and 


surgery; the work of Vesalius, Paré, William Harvey; opposition to change. • Dealing with disease: traditional and new methods 


of treatments; quackery; methods of treating disease; plague; the growth of hospitals; changes to the training and status of 


surgeons and physicians; the work of John Hunter. • Prevention of disease: inoculation; Edward Jenner, vaccination and 


opposition to change. 


 


 







 


A revolution in medicine • The development of Germ Theory and its impact on the treatment of disease in Britain: the 


importance of Pasteur, Robert Koch and microbe hunting; Pasteur and vaccination; Paul Ehrlich and magic bullets; everyday 


medical treatments and remedies. • A revolution in surgery: anaesthetics, including Simpson and chloroform; antiseptics, 


including Lister and carbolic acid; surgical procedures; aseptic surgery. • Improvements in public health: public health problems 


in industrial Britain; cholera epidemics; the role of public health reformers; local and national government involvement in public 


health improvement, including the 1848 and 1875 Public Health Acts. 


 


Modern medicine • Modern treatment of disease: the development of the pharmaceutical industry; penicillin, its discovery by 


Fleming, its development; new diseases and treatments, antibiotic resistance; alternative treatments. • The impact of war and 


technology on surgery: plastic surgery; blood transfusions; X-rays; transplant surgery; modern surgical methods, including lasers, 


radiation therapy and keyhole surgery. • Modern public health: the importance of Booth, Rowntree, and the Boer War; the 


Liberal social reforms; the impact of two world wars on public health, poverty and housing; the Beveridge Report and the 


Welfare State; creation and development of the National Health Service; costs, choices and the issues of healthcare in the 21st 


century. 


 


The Normans: conquest and control • Causes of Norman Conquest, including the death of Edward the Confessor, the claimants 


and claims. • Military aspects: Battle of Stamford Bridge; Battle of Hastings; Anglo-Saxon and Norman tactics; military 


innovations, including cavalry and castles. 


 


 








YEAR 11 MOCK REVISION FRENCH & SPANISH 


 


You will be taking exams in all four skills listening, reading, speaking and writing. 


Topics in bold we have covered. Topics not in bold have yet to be covered 


 


REVISION TOPICS 


Theme 1  Identity & Culture 


Sub-topics   Family, Friends, Relationships 


  Free time – sport, TV, music, cinema – Spanish 


  Technology – role it places in your life 


  Eating out – ordering in a restaurant -Spanish 


  Customs & Festivals 


 


Theme 2 Local, National, Global Areas of Interest 


Sub-topics   House & Home 


  Town – what you can do there; positives & negatives 


  Holidays; travel; tourist office 


  Shopping 


  Healthy Lifestyles 


  Environment – recycling, pollution, what you do to help the planet  


  Social Issues – Charities, charity sporting events; homelessness & poverty - Spanish 


 


Theme 3 – Education & Employment 


Sub-topics Option choices 


  School life – trips; uniform; rules; school day 


  Future study plans 


  Part time jobs 


  Plans for the future career wise - jobs 


   


 


   







Your listening & reading exams will test you across all the themes and sub-topics. 


Your speaking & writing exams will test you on the topics we have covered in bold. 


 


Grammar  


You must know: 


 a range of common verbs in the three main time frames – past, present and future. 


a variety of opinion phrases and reasons why  


a variety of time phrases 


a variety of key infinitive structures to add complexity 


a wide variety of language and vocabulary 


 


To help you revise you can revisit the topics we have covered in the online textbook 


www.kerboodle.com 


You should also be spending 10-15 minutes per day on www.memrise.com on the AQA Specification 


vocabulary and the role play must knows. 


You can use www.languagesonline.org.uk and www.language-gym.com to practise grammar and 


vocabulary. 


If you have bought the Studio / Viva grammar and translation workbooks  and the AQA revision 


workbook use them! 


Most importantly redraft, practice saying out loud your speaking conversation topics.  


 


Extra study help sessions are available after school –  Tuesday for Spanish and Wednesday for 


French. 


 



http://www.kerboodle.com/

http://www.memrise.com/

http://www.langugaesonline.org.uk/

http://www.language-gym.com/






  


 


AQA Education (AQA) is a registered charity (number 1073334) and a company limited by guarantee registered in 


England and Wales (number 3644723). Our registered address is AQA, Devas Street, Manchester M15 6EX. 


  


 


Maths Year 11 Mock Revision list 
 


 


F = Foundation Tier 


F/H = Foundation and Higher Tier  


H = Higher Tier  


 


 


Number 


Tier Topic  


F/H know and use the word integer and the equality and inequality symbols  


F/H use fractions, decimals or percentages to find quantities  


F/H recognise integers as positive or negative whole numbers, including zero  


F/H add, subtract, multiply and divide using commutative, associative and distributive 
laws  


 


F/H solve problems set in words  


F/H identify multiples, factors and prime numbers from lists of numbers  


F/H write a number as the product of its prime factors and use formal (eg using Venn 
diagrams) and informal methods (eg trial and error) for identifying highest 
common factors (HCF) and lowest common multiples (LCM) 


 


F/H work out a root of a number from a product of prime factors  


F/H understand the notation and be able to work out the value of squares, cubes and 
powers of 10 


 


F/H use index laws for multiplication and division of integer powers  


F/H calculate with positive integer indices  


H calculate values using fractional indices  


H calculate with positive and negative integer indices  


H use index laws for multiplication and division of positive, negative and fractional 


indices 


 


F/H identify equivalent fractions   


F/H write a fraction in its simplest form   
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F/H give answers in terms of π and use values given in terms of π in calculations.  


F/H know, use and understand the term standard from  


F/H write an ordinary number in standard form  


F/H write a number written in standard form as an ordinary number  


F/H order and calculate with numbers written in standard form  


F/H solve simple equations where the numbers are written in standard form  


F/H use a calculator effectively for standard form calculations  


F/H solve standard form problems with and without a calculator  


F/H compare the value of fractions and decimals  


H convert recurring decimals into fractions  


H convert fractions into recurring decimals  


H use formal algebraic methods to convert recurring decimals into fractions  


F/H understand the meaning of ratio notation  


F/H interpret a ratio as a fraction  


F/H use fractions and ratios in the context of geometrical problems, for example 


similar shapes, scale drawings and problem solving involving scales and 


measures 


 


F/H understand that a line divided in the ratio 1 : 3 means that the smaller part is 


one-quarter of the whole 


 


F/H calculate a fraction of a quantity  


F/H calculate a percentage of a quantity  


F/H convert between fractions, decimals and percentages to find the most 


appropriate method of calculation in a question; for example, 62% of £80 is 0.62 


 £80 and 25% of £80 is £80 ÷ 4 


 


F/H know and use standard metric and imperial measures  


F/H know and use compound measures such as area, volume and speed  
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F/H perform money calculations, writing answers using the correct notation  


F/H round numbers to the nearest whole number, 10, 100 or 1000  


F/H round numbers to a specified number of decimal places  


F/H round numbers to a specified number of significant figures  


H write down the maximum or minimum figure for a value rounded to a given 


accuracy 


 


H combine upper or lower bounds appropriately to achieve an overall maximum or 


minimum for a situation 


 


H work with practical problems involving bounds including in statistics. For 


example, finding the midpoint of a class interval, such as 10  t ⩽ 20, in order to 


estimate a mean 


 


 


 


 


 


Algebra 


F/H substitute numbers into a formula  


F/H understand phrases such as ‘form an equation’, ‘use a formula’, ‘write down a 
term’, ‘write an expression’ and ‘prove an identity’ when answering a question 


 


F/H manipulate an expression by collecting like terms  


F/H write expressions to solve problems  


F/H multiply two linear expressions, such as (x  a)(x  b) and (cx  a)(dx  b), for 


example (2x + 3)(3x  4) 


 


F/H multiply a single term over a bracket, for example, a(b + c) = ab + ac  


F/H know the meaning of and be able to simplify, for example 3x  2 + 4(x + 5)  


F/H know the meaning of and be able to factorise, for example 3x 2y  9y  or  4x 2 + 


6xy 


 


F/H factorise quadratic expressions using the sum and product method, or by 


inspection (FOIL) 


 


F/H factorise quadratics of the form x 2 + bx + c  
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F/H use the index laws for multiplication and division of integer powers  


F/H simplify algebraic expressions, for example by cancelling common factors in 


fractions or using index laws 


 


H factorise quadratic expressions of the form  ax 2 + bx + c  


F/H change the subject of a formula  


F/H use algebraic expressions to support an argument or verify a statement  


H understand and use function notation, for example f(x)  


H substitute values into a function, knowing that, for example f(2)  is the value of 


the function when x = 2 


 


H understand, interpret and use composite function fg(x)  


H understand, interpret and use inverse function f 1  (x)  


F/H plot points in all four quadrants  


F/H recognise that equations of the form y = mx + c correspond to straight-line 


graphs in the coordinate plane 
 


F/H complete tables of values for straight-line graphs  


F/H calculate the gradient of a given straight-line given two points or from an 


equation 


 


F/H manipulate the equations of straight lines so that it is possible to tell whether 


lines are parallel or not 


 


H work out the gradients of lines that are parallel and perpendicular to a given line  


H manipulate the equations of straight lines so that it is possible to tell whether or 


not lines are perpendicular 


 


H know that the gradients of perpendicular lines are the negative reciprocal of 


each other 


 


F/H recognise that equations of the form y = mx + c correspond to straight-line 


graphs in the coordinate plane with gradient m and y-intercept at (0, c) 


 


F/H work out the gradient and the intersection with the axes  


H complete the square  
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H deduce turning points by completing the square  


F/H draw, sketch, recognise and interpret linear functions  


F/H plot and interpret distance-time graphs  


F/H interpret line graphs from real-life situations, for example conversion graphs  


F/H solve simple linear equations by using inverse operations or by transforming 


both sides in the same way 


 


F/H solve simple linear equations with integer coefficients where the unknown 


appears on one or both sides of the equation or where the equation involves 


brackets 


 


F/H solve quadratic equations by factorising  


F/H read approximate solutions to a quadratic equation from a graph  


H solve quadratic equations by factorising, completing the square or using the 


quadratic formula 


 


H solve geometry problems that lead to a quadratic equation that can be solved by 


using the quadratic formula 


 


F/H set up simple linear equations  


F/H set up a pair of simultaneous linear equations to solve problems  


F/H generate linear sequences  


F/H work out the value of the nth term of a linear sequence for any given value of n  


H work out the value of the nth term of a sequence for any given value of n  


F/H work out a formula for the nth term of a linear sequence  


F/H work out an expression in terms of n for the nth term of a linear sequence by 


knowing that the common difference can be used to generate a formula for the 


nth term 


 


H work out a formula for the nth term of a sequence, which may contain linear or 


quadratic parts 
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Ratio, proportion and rates of change 


F/H use conversions between imperial units and metric units using common 


approximations, for example 5 miles  8 kilometres, 1 gallon  4.5 litres,  


2.2 pounds  1 kilogram, 1 inch  2.5 centimetres 


 


F/H make comparisons between two quantities and represent them as a ratio  


F/H compare the cost of items using the unit cost of one item as a fraction of the unit 


cost of another item 


 


F/H use equality of ratios to solve problems  


F/H understand the meaning of ratio as a fraction  


F/H represent the ratio of two quantities in direct proportion as a linear relationship 


and represent the relationship graphically 


 


F/H relate ratios to fractions and use linear equations to solve problems  


F/H use percentages in real-life situations  


F/H solve percentage increase and decrease problems, for example, use 1.12  Q to 


calculate a 12% increase in the value of Q and 0.88  Q to calculate a 12% 
decrease in the value of Q 


 


F/H solve simple interest problems  


F/H use direct proportion to solve geometrical problems  


F/H calculate an unknown quantity from quantities that vary in direct proportion or 


inverse proportion 


 


F/H set up and use equations to solve word and other problems involving direct 


proportion or inverse proportion 


 


F/H recognise the graphs that represent direct and inverse proportion  


F/H understand speed and  know the relationship between speed, distance and time  


F/H understand that an equation of the form y  = kx represents direct proportion and 


that k is the constant of proportionality 


 


F/H 
understand that an equation of the form y  = 


k


x
 represents inverse proportion 


and that k is the constant of proportionality 
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Geometry and measures 


F/H know that vertically opposite angles are equal  


F/H work out the size of missing angles at a point  


F/H work out the size of missing angles at a point on a straight line  


F/H identify shapes that are congruent  


F/H understand and use conditions for congruent triangles: SSS, SAS, ASA and 


RHS 


 


F/H recognise congruent shapes when rotated, reflected or in different orientations  


F/H understand and use SSS, SAS, ASA and RHS conditions to prove the 


congruence of triangles using formal arguments, and to verify standard ruler and 


compass constructions 


 


F/H understand similarity  


F/H understand similarity of triangles and of other plane figures, and use this to 


make geometric inferences 


 


F/H describe and transform 2D shapes using single rotations  


F/H find a centre of rotation  


F/H measure the angle of rotation using simple fractions of a turn or degrees  


F/H find the equation of a line of reflection  


F/H describe and transform 2D shapes using translations  


F/H translate a given shape by a vector  


F/H describe and transform 2D shapes using enlargements by a positive scale factor  


F/H draw an enlargement  


F/H find the centre of enlargement  


F/H enlarge a shape on a grid (centre not specified)  


F/H use congruence to show that translations, rotations and reflections preserve 


length and angle, so that any figure is congruent to its image under any of these 


transformations 
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H identify the scale factor of an enlargement  


H construct enlargements with fractional and negative scale factors  


H describe and transform 2D shapes using combined rotations, reflections, 


translations, or enlargements 


 


H describe a combination of transformations as a single transformation  


H understand and use the term ‘invariance’ for points, lines and shapes achieved 


by single or combined transformations 


 


H map a point on a shape under a combination of transformations  


H use column vector notation for translations  


H prove and use the fact that the angle subtended by an arc at the centre of a 


circle is twice the angle subtended at any point on the circumference 


 


H prove and use the fact that the angle subtended at the circumference by a 


semicircle is a right angle 


 


H prove and use the fact that angles in the same segment are equal  


H prove and use the fact that opposite angles of a cyclic quadrilateral sum to 180°  


H prove and use the alternate segment theorem  


H identify and name common solids, for example cube, cuboid, prism, cylinder, 


pyramid, cone and sphere 


 


F/H understand that cubes, cuboids, prisms and cylinders have uniform areas of 


cross-section 


 


F/H recall and use the eight points of the compass (N, NE, E, SE, S, SW, W, NW) 


and their equivalent three-figure bearings 


 


F/H use compass point and three-figure bearings to specify direction  


F/H draw a bearing between points on a map or scale drawing  


F/H measure the bearing of a point from another given point  


F/H work out the bearing of a point from another given point  


F/H work out the area of a rectangle  
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F/H work out the area of a triangle  


F/H work out the area of a parallelogram  


F/H work out the area of a trapezium  


F/H calculate the area of compound shapes made from triangles and rectangles  


F/H calculate the area of compound shapes made from two or more rectangles, for 


example an L shape or T shape 


 


F/H recall and use the formula for the volume of a cube or cuboid  


F/H recall and use the formula for the volume of a cylinder  


F/H recall and use the formula for the volume of a prism  


F/H work out the volume of a cube or cuboid  


F/H work out the volume of a cylinder  


F/H work out the volume of a prism, for example a triangular prism  


F/H work out the perimeter of a rectangle  


F/H work out the perimeter of a triangle  


F/H calculate the perimeter of shapes made from triangles and rectangles  


F/H calculate the perimeter of compound shapes made from two or more rectangles  


F/H calculate the perimeter of shapes drawn on a grid  


F/H calculate the perimeter of simple shapes  


F/H recall and use the formula for the circumference of a circle  


F/H work out the circumference of a circle, given the radius or diameter  


F/H work out the radius or diameter of a circle, given the circumference  


F/H use π = 3.14 or the π button on a calculator  


F/H recall and use the formula for the area of a circle  


F/H work out the area of a circle, given the radius or diameter  
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F/H work out the radius or diameter of a circle, given the area  


F/H work out the surface area of spheres, pyramids and cones  


F/H work out the surface area of compound solids constructed from cubes, cuboids, 


cones, pyramids, cylinders, spheres and hemispheres 


 


F/H work out the volume of spheres, pyramids and cones  


F/H work out the volume of compound solids constructed from cubes, cuboids, 


cones, pyramids, cylinders, spheres and hemispheres 


 


F/H calculate the length of arcs of circles  


F/H calculate the area of sectors of circles  


F/H understand, recall and use Pythagoras' theorem in 2D problems  


F/H understand, recall and use trigonometric ratios in right-angled triangles  


F/H use the trigonometric ratios in right-angled triangles to solve problems, including 


those involving bearings 


 


H understand, recall and use Pythagoras' theorem in 3D problems  


H understand, recall and use trigonometric ratios in 3D problems  


F/H recall exact values of  sine, cosine and tangent for 0°, 30°, 45° and 60°  


F/H recall that sin 90° = 1 and cos 90° = 0  


F/H solve right-angled triangles with angles of 30°, 45° or 60° without using a 


calculator 


 


H use the sine and cosine rules to solve 2D and 3D problems  


F/H understand and use vector notation for translations  


F/H use column vector notation to describe a translation in 2D  


F/H understand and use vector notation  


F/H calculate the resultant of two vectors  


F/H understand and use the commutative and associative properties of vector 


addition 
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Probability 


F/H complete a frequency tree from given information  


F/H estimate probabilities by considering relative frequency  


F/H appreciate that the sum of the probabilities of all possible mutually exclusive 


outcomes has to be 1 


 


F/H solve problems given a Venn diagram  


F/H design and use frequency trees  


F/H complete a tree diagram to show outcomes and probabilities  


F/H use a tree diagram as a method for calculating probabilities for independent or 


dependent events 


 


H complete a tree diagram to show outcomes and probabilities  


H use a tree diagram as a method for calculating conditional probabilities  


H use a Venn diagram as a method for calculating conditional probabilities  


 


 


Statistics 


H construct suitable diagrams for grouped discrete and continuous data  


H interpret diagrams for grouped discrete and continuous data  


F/H calculate an estimate of the mean for a grouped frequency distribution, knowing 


why it is an estimate 


 


F/H find the interval containing the median for a grouped frequency distribution  


F/H choose an appropriate measure to be the ‘average’, according to the nature of 


the data 


 


H calculate quartiles and inter-quartile range from a small data set using the 


positions of the lower quartile and upper quartile respectively 


 


H read off lower quartile, median and upper quartile from a cumulative frequency 


diagram or a box plot and calculate inter-quartile range 


 


H find an estimate of the median or other information from a histogram  
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F understand that just because a correlation exists, it does not necessarily mean 


that causality is present 


 


F draw a line of best fit by eye for data with strong enough correlation, or know 


that a line of best fit is not justified due to the lack of correlation 


 


F understand outliers and make decisions whether or not to include them when 


drawing a line of best fit 


 


F use a line of best fit to estimate unknown values when appropriate  


F look for unusual data values such as a value that does not fit an otherwise good 


correlation 


 


 


 








Year 11 GCSE Music Revision: 
This final mock exam will contain all units as you will meet them in the final exam.  


Performance 
30% 


Solo (15%) 
Prepare a full solo piece 
(it must have the 
accompaniment if there is one 
written / intended) 
 
A photocopy of your part is due 
the week before the exams 
 
You may submit a recording if it 
is impossible to perform this live 
on exam day. Recordings due 
before the exam day. 


Ensemble (15%) 
A piece in ensemble. With your 
teacher or other players. Your 
individual part is the only part 
assessed. 
 
A photocopy of your part is due the 
week before the exams 
 
You may submit a recording if it is 
impossible to perform this live on 
exam day. Recordings due before the 
exam day. 
 


Composition 
30% 


Free (15%) 
This piece must be totally 
completed – ready to hand in 
All parts, fully notated, all 
markings and dynamics, titles 
 
Due in the week before your 
mocks. 
 


Your 2nd composition is not required 
for the mock exam. 
I will double the mark for your free 
composition at this stage to 
represent your 2nd composition 


Listening 
Paper (90min) 
40% 


68 marks 
Listening section: 
Western Classical Music 1650-
1910 
Pop Music 
Traditional Music 
Western Classical since 1910 
 
All terminology in the 
terminology handbook 
 
 


28 marks 
Set works: 
 
Haydn Clock Symphony (movt. 2) 
 
Beatles songs 
 
Some short Qs and 2 extended Qs 


 


 


 


 


 







Resources available for revision & preparation: 


Keywords & Terminology 


The music department have prepared about 40 revision topics in the form of flashcards of 


information and interactive quiz material at: 


www.quizlet.com 


You all have accounts on this website. If you can’t remember your logon details (there is 


facility to retrieve them via email) then you can always simply type ‘parkinsonj’ into the 


search bar on the website and all 120 revision topics for all year groups will come up. If you 


log in it will take you to the specific GCSE music area. 


 


Past Papers & Practice Listening Material  


All past papers together with audio and additional practice material are available at the 


following location on the school Network: 


N:\Reference\Music\Reference Recordings\Education Compilations\AQA Exam Board\GCSE 


Also: 


Reference\Music\GCSE\Listening\10 You Tube clips with listening practice 


 


There is also a 10 topic revision zone on the Gojimo website. It was written by me for 


Gojimo, so you can be sure it relates directly to your listening exam: 


http://app.gojimo.co/product/86bb5be6-4c65-4e3a-ad94-f3be8612514f 


 


Exemplar Material & Ideas for Composition Coursework 


Help and sample material for composition work can be found at the network location below where 


you will find all the past GCSE student composition work: 


N:\Reference\Music\GCSE\Composition SIBs 


There are also numerous folders of help and examples in the main ‘GCSE’ folder at the same location 


including ‘chord banks’ and ‘Mr P’s Giant Terminology Booklet’. 


 


Revision material / notes / Knowledge Organisers 


On the school system see - Reference / Music / GCSE / Revision 


  



http://www.quizlet.com/

http://app.gojimo.co/product/86bb5be6-4c65-4e3a-ad94-f3be8612514f






Year 11 GCSE Revision  - Physical Education 
Paper 1 – Fitness and Body Systems 


Topic  Areas for Revision Key questions 


1.1 The 
structure and 
functions of the 
musculoskeletal 
systems 


Functions of the Skeleton for Sport 
Protection of vital organs 
Muscle Attachment 
Joints for movement 
Storing Calcium and phosphorus 
Red and White blood cell production 
 
MRSPJS 
 
Classification of bones  
Long 
Short 
Flat Irregular 
 
The Structure of the skeletal System (including 
vertebral column) 
 
Joints 
Pivot 
Hinge 
Ball and Socket 
Condyloid 
 
Joints and Movement 
Flexion & Extension 
Adduction & Abduction 
Rotation 
Circumduction 
Dorsi-Flexion & Plantar-flexion 
 
Ligaments and Tendons 
 
Muscles Types 
Voluntary 
Involuntary 
Cardiac 
 
Location and role of the main voluntary 
muscles 
 


 
How does each function of the 
skeletal system help a sports 
performer to keep performing in 
their sport? 
 
 
 
 
 
How does each bone type play a 
key role in sporting activities? 
 
 
 
 
 
 
 
Which types of movement are 
available at each joint? Think of 
sporting examples which show 
each type of movement in action 
 
 
 
 
 
 
 
 
 
 
Think of 3 examples of 
involuntary muscles 
 
 
Draw the diagram of the human 
body and label all the main 
voluntary muscles 







 
 
Antagonistic Pairs 
 
 
 
 
 
Fast and Slow Twitch muscle fibres 
Type I 
Type IIa 
Type IIx 
 
 
 
 
 


 
 
Using examples (e.g. a bicep curl) 
explain how antagonistic pairs 
work together to create 
movement 
 
 
Think of two sportspeople who 
participate in very different 
sports, for example Usain Bolt 
and Mo Farah. Consider which 
you associate fast twitch fibres 
with and which would you 
associate slow twitch fibres 
with? Explain why? 
 
 


1.2 The 
structure and 
functions of the 
cardio-
respiratory 
system 


Important functions of the cardiovascular 
system 
 
 
The Heart 
The structure of the heart 
 
(Tri before you Bi) Tricuspid and Bicuspid  
 
How the hearts pumps blood 
 
 
 
 
 
Blood Pressure 
First Phase – systole 
Second Phase Diastole 
 
 
 
The Structure of Blood Vessels 
Arteries   (A = Away from the heart) 
Veins 
Capillaries 
 
Blood Distribution 
Vascular Shunting 
Vasoconstriction 


Describe three important 
functions of the cardiovascular 
system? 
 
Draw a picture of the heart and 
label it 
 
Draw a diagram showing how 
deoxygenate blood gets 
oxygenated again. Correctly label 
the blood vessels. 
 
 
Take a second to concentrate on 
your heartbeat. Can you identify 
the phases the heart is going 
through? Can you explain the 
terms systole and diastole? 
 
 
Can you name list the 
differences and similarities 
between veins and arteries? 
 
Use a sporting example to 
explain how vascular shunting 
tasks place (Use the terms 
Vasoconstriction and 
vasodilation in your answer) 







Vasodilation 
 
 
 
Red & White blood cells, platelets and plasma 
 
The Respiratory System 
 
 
 
Inhaled and exhaled air 
 
 
 
 
 
Vital Capacity and Tidal Volume 
 
 
 
Main Components of respiratory system 
 
 
 
 
 
 
Structure of alveoli 
Gas exchange 
 
 
 
 
 
How the cardiovascular and respiratory systems 
work together 
Oxygen debt 
Your body at rest and at work 
The impact of exercise 
 


 
 
 
 
Why are the two main jobs of 
the respiratory system? 
 
 
 
 
Recall how much oxygen and 
carbon dioxide is in inhaled and 
exhaled air 
 
 
 
Explain the difference between 
vital capacity and tidal volume? 
 
 
Draw a diagram showing the 
main components of the 
respiratory system. Label each 
key component. 
 
 
 
Explain how oxygen is diffused 
from the alveoli into red blood 
cells in order to oxygenated 
blood 
 
 
 
Using a 400m sprint explain how 
oxygen debt occurs? 
 
Define V02 max and explain 
what happens to a performers 
VO2 max following a sustained 
period of regular exercise? 
 
 


1.3 Anaerobic 
and aerobic 
exercise 


Energy 
Aerobic respiration 
Anaerobic respiration 
Lactic Acid 


 
 







 
 
 
Energy Sources 
Fats 
Carbohydrates (Complex & Simple) 
Free Sugars 


Recall the equations for aerobic 
respiration and anaerobic 
respiration? 
 
 
Explain why a football player 
needs to balanced diet? Explain 
how different energy sources are 
needed for different types of 
physical activity? 
 


1.4 The Short 
and Long Term 
effects of 
exercise 


Effects on the muscles (Fatigue & Cramp) 
 
Effects on heart  
Heart Rate 
How heart rate varies 
Maximum heart rate 
Stroke volume 
Cardiac Output 
 
Effects on you breathing 
 
Interpreting graphs 


 
 
Read pages 40 -45 in the 
textbook. Summarise your 
knowledge by telling a 
friend/parents the key concepts 
in under 1 minute. 


2 Planes and 
axes of 
movements 


Planes 
Sagittal Planes 
Frontal Planes 
Transverse Planes 
 
Axes 
Frontal axis 
Vertical axis 
Sagittal axis 
 


 
 
 
Use sporting examples to explain 
the difference between the 
planes of movement and then 
the axes of movement?  


3.1 The 
relationship 
between health 
and fitness and 
the role that 
exercise plays in 
both 


Health, Exercise, Fitness & Performance 
 
The relationship between fitness and health 
 
 


 
Recall the correct definitions of 
health, exercise, fitness and 
performance? Can someone be 
fit but not healthy? 


3.2 The 
components of 
fitness, benefits 
for sport and 
how fitness is 
measured and 
improved 


The five components of fitness 
Cardiovascular fitness 
Muscular Strength 
Muscular Endurance 
Flexibility 
Body Composition (including BMI) 
 


 
 
Explain how each component of 
fitness is used in a different 
sporting example. 
 







Agility 
Balance 
Co-ordination 
Power 
Reaction time 
Speed 
 
Fitness tests 
Cooper 12-minute run test 
Harvard Step test 
Hand Grip Strength Test 
One Minute Press Up Test  
One Minute Sit Up test 
30m Sprint 
Vertical Jump/Sargent Jump Test 
Sit & Reach 
 


Link the correct components of 
fitness to the correct fitness test 
 
 
 
 
 
Could you describe how each 
test looks like and how it is 
completed? 
 
 
 
 
 
 
 
 
 
 


3.3 The 
principles of 
training and 
their application 
personal 
exercise 
/training 
programmes 


The principles of training 
Individual needs 
Specificity 
Progressive overload 
FITT 
 
Overtraining 
Reversibility 
Thresholds of training 
 


 
Explain how each principle of 
training is important to a training 
programme? 
 
Think of two very different 
sports performers, e.g. Antony 
Joshua and Jessica Ennis, how 
would they apply the principles 
of training to their training 
programmes? 


3.4 The long 
term effects of 
exercise 


 
Long term effects of aerobic and anaerobic 
training 
 
Effects and benefits for the musculo-skeletal 
system 
 
Effects and benefits for the cardio-respiratory 
system 


 


3.5 How to 
optimise 
training and 
prevent injury 


PARQ 
 
Preventing Injuries 
Warm up & Cool Down 
Protective Equipment and Clothing 
Checking Equipment and Facilities 
Playing to the rules of competition 


 
 
What is the difference between 
and overuse and an acute injury? 
 







 
 
 
 
Injuries that occur in physical activity and sport 
Concussion 
Fractures 
Dislocations 
Sprains 
Torn Cartilage 
Sort Tissue Injury 
 
RICE 
 
 
Performance Enhancing Drugs 
Anabolic Steroids 
Beta Blockers 
Diuretics 
Narcotics and Analgesics 
Peptide Hormones, including EPO 
Growth Hormones 
Stimulants 
Blood Doping 
 


Choose two sports and think of 
ways in which injuries are 
prevented in those sports? 
 
 
 
 
Explain how and why RICE would 
be used in relation to a sprain in 
football? 
 
 
 
 
 
 
 
Create a table. For each 
performance enhancing 
summarise the: 
 


1. Reasons for taking the 
drug 


2. Sports associated which 
each drug 


3. Side Effects for each drug 
 








Year 11 GCSE Revision  - Physical Education 
Paper 2 – Health and Performance 


Topic  Areas for Revision Key questions 


Health and 
Performance 
1.1 Physical, 
emotional and 
social health, 
fitness and well-
being 
 


 
Benefits of exercise on physical health: 
Cardiovascular fitness 
Body Composition 
Muscular Strength and Muscular Endurance 
Increased ability to fight off illness 
Reduced risk of some serious illness (Heart 
Attack, Stroke, Type II Diabetes and some 
cancers) 
 
Effects of physical activity on emotional 
health 
Feeling good 
Relieving stress and tension 
Increasing self-esteem and confidence 
For enjoyment 
For emotional/psychological challenge 
For aesthetic appreciation 
 
Effects on physical activity on social health 
Co-operation 
Developing friendships and social mixing 
Gaining a good attitude to competing 
 
The impact of fitness on well-being 
 
Promoting personal health through Personal 
Exercise Programme 
 
 
Lifestyle Choices 
Diet 
Activity Level 
Work/Rest/Sleep balance 
Recreational drugs 
Smoking and Nicotine 
Alcohol 
 
Positive and negative impacts of lifestyle 
choices 


 
 
 
 
 
 
 
Think of specific sports and give 
3 clear examples of how 
physical/emotional and social 
health can be effects by being 
physical active.  
 
 
Think of different reasons why 
an 11 year old boy would be 
taken by his parents to a 
football training session once a 
week. 
Now think of the reasons why a 
65 year old woman would join a 
ball dancing group one a week. 
 
 
 
 
 
 
 
 
 
Identify the different legal and 
illegal recreational drugs. Name 
4 for each 
 
 
 
 
 
 







The effects of smoking 
Shortness of breath/reduced lung capacity 
Heart Disease 
Increased blood pressure 
Bronchitis and lung disease 
High risk of death during medical operations 
E-cigarettes 
 
The effects of alcohol 
Affects the way your brain works, changing 
your behaviour and making it harder for you to 
think clearly 
Damage to heart and circulatory system -
potentially causes stokes or high blood 
pressure 
Liver damage (cirrhosis) 
Inflammation caused be toxic substances from 
pancreas 
Risk of developing some cancers 
Weakens your immune system 
 
 
 


 
Explain how the negative 
effects of smoking would 
adversely affect the 
performance of a cross country 
runner. 
 
 
 
Create a small picture 
illustrating each of the effects 
negative of alcohol on the body. 
 
 
 
 
 
 
 
 
 


1.2 The 
consequences of a 
sedentary lifestyle 


A Sedentary lifestyle 
Issues to do with weight 
Depression 
Coronary heart disease 
High blood pressure 
Diabetes 
Increased risk of osteoporosis 
Loss of muscle tone and poor posture 
Impact on components of fitness 
 
Trends in physical health issues 
 
 


 
 
Research the current health 
trends in the UK on 4 of these 
issues to do with a sedentary 
lifestyle. Summarise your 
findings. 


1.3 Energy use, 
diet and hydration 


A balanced diet 
Macronutrients, carbohydrate loading and 
protein intake 
 
Micronutrients, water and fibre 
 
 
 
 
 
 


 
Explain the benefits of 
carbohydrate loading to the 
long-distance cyclist.  
Would the same benefits be 
available to a 200m sprinter? 
 
Define Dehydration. 
 
Why should protein ideally be 
consumed after exercise? 







 
Factors affecting optimum weight 
Overfat 
Overweight 
Optimum weight 
 
 
 
 
 
 
 
 
 
Variation in optimum weight 
 
 
 
 
 
Energy balance for maintain a healthy weight 
Metabolic rate 
 
 
 
 
 
 
Hydration 
 
 
 


 
 
Explain the difference between 
overfat, overweight and 
optimum weight.  
 
Justify why different sports 
performers will have different 
optimum weights.  
 
 
 
 
 
 
 
 
 
 
 
Explain metabolic rate to 
someone at home. Are they can 
to understand your explanation 
and then explain it back to you? 
 
 
 
 
How does the colour of your 
urine indicate your level of 
hydration? 
 


Sports Psychology 
2.1 Classification 
of skills  


Classification of a range of sporting skills 
Open and Closed 
Basic Complex 
Low and High Organisational skills 
 
Massed  
Distributed  
Fixed  
Variable 
 


 
Write 3 examples of each of the 
skill classification in sport. 
 
 
In your opinion, which do you 
think is the best method of 
practice for sports performers? 
Does it change depending on 
the sport you take part in? 


2.2 The use of 
goal setting and 
SMART goals to 
improve and/ or 


Goal Setting 
 
SMART Goals 
Specific 
Measure 


 
 
Create 3 different SMART 
Targets. 
 







optimise 
performance 


Achievable 
Realistic 
Time- Bound 
 
Setting and reviewing targets 
 
 


What is the key difference 
between Achievable and 
Realistic? 
 
 


2.3 Guidance and 
feedback on 
performance 


Types of Guidance 
Visual  
Verbal  
Manual 
Mechanical 
 
 
 
 
 
 
 
 
Advantages and disadvantages of different 
types of guidance 
 
 
 
Feedback to optimise performance 
Intrinsic 
Extrinsic 
Concurrent 
Terminal 
 
Interpretation and analysis of feedback data 
 
 
 
Mental preparation for performance 
 


 
 
Think of the four different types 
of guidance. 
 
Justify the type of your 
guidance you would most use 
when coaching: 
 
-A 5-year-old to swim 
-A 14 year old to perform a ‘set 
shot’ in basketball 
-An elite tennis player to alter 
his serve 
 
 
 
 
 
Draw a table – define each 
feedback type and outline the 
possible advantages and 
disadvantages for using each 
one. 
 
 
 
 
Think of your sport – explain 
how you mentally prepare 
yourself before a competition 
or for a specific part of the 
game. 
 


3.1 Engagement 
patterns of 
different social 
groups in physical 
activity and sport 


What affects who plays sport? 
Gender 
Age 
Socio-economic group 
Ethnicity 
Disability 


 
Research available sports for 
people with disabilities in 
Bolton 







Influence of other people 
 
Interpreting and analysing data in graphs 
 
 


3.2 
Commercialisation 
of physical activity 
and sport 


Commercialisation, the media and sport 
Fashion 
 
Advantages and disadvantages of 
commercialisation 
 
 
Interpretation and analysis of graphical 
representation 
 
 


 
Assess the positive and negative 
impacts on a local football team 
accepting sponsorship from a 
betting company. 


3.3 Ethical and 
social-cultural 
issues in physical 
activity 
 


Sportsmanship and Gamesmanship 
 
 


Try to find video clips of sports 
performers displaying 
sportsmanship and 
gamesmanship. Be able to 
justify your decisions. 


 








Year 11 Science Mock Content 


Trilogy Papers (Double Award) 


Biology 


 1. Cell biology 
 2. Organisation 
 3. Infection and response 
 4. Bioenergetics 
 5. Homeostasis and response    


Chemistry  


 1. Atomic structure and the periodic table 
 2. Bonding, structure, and the properties of matter 
 3. Quantitative chemistry 
 4. Chemical changes 
 5. Energy changes 
 6. The rate and extent of chemical change 
 7. Organic chemistry 
 8. Chemical analysis 


Physics 


 1. Energy 
 2. Electricity 
 3. Particle model of matter 
 4. Atomic structure 
 5. Forces 


 


Separate Science (Triple Science) 


 


Biology 


All the Biology content above, plus 
  


 6. Inheritance and variation 
 


Chemistry  


All the above Chemistry content 


 


Physics 


All the above Physics content, plus 


 6. Waves 


 







Science Revision - Where to find resources: 


Make sure that you are using the My GCSE Science resource https://www.my-gcsescience.com/ 


Username – your school email address 


Password - Turton 


Also, look on the reference drive of the school 
network. Follow the link shown below. 


N:\Reference\Science\NEW AQA GCSE 


There are specimen question papers and mark 
schemes, and also individual summary sheets for 
topics and core practicals in the Biology, Chemistry 
and Physics folders. You will also find powerpoints for 
each topic to help you with revision. 


In the syllabus content folders you will find copies of 
what the exam board says you need to know for each 
topic. You need to study these carefully. The syllabus 
content (Biology) folder contains these, shown below.  


 


Any content in normal text is common to Foundation and Higher. 


Any content in bold is for Higher Tier only. 


In the separate science documents (that are labelled as BIOLOGY), the content in italics is the 
extra content that makes it up to a separate GCSE. Again, BOLD is Higher Tier only. 


Happy revising and good luck. 


 



https://www.my-gcsescience.com/



